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ABSTRACT 
 
 
Wulandari Nur Safitri. 13.32.2.1.282. Gesture Technique in Teaching 
Speaking at the Tenth Grade Students of ICT Class of SMA Muhammadiyah 
1 Karanganyar in Academic Year 2018/ 2019. A Thesis: The State Islamic 
Institute of Surakarta, Surakarta. 2019. 
 
Advisor : Dr. Imroatus Solikhah, M. Pd. 
Key word  : Gesture Technique, Teaching Speaking, ICT Class of SMA 
Muhammadiyah 1 Karanganyar 
 
Gesture is a part of body language which follows in the way of 
communication. Gesture in teaching can reduce unnecessary teacher talking time 
and increase learner participation. The objectives of this research are 1) to 
describe the process of teaching and learning speaking using gesture done by the 
teachers, 2) to identify the kinds of gesture used by teachers in teaching speaking, 
and, 3) to describe the students’ responses through teaching speaking skill using 
gesture at the first grade students of ICT class of SMA Muhammadiyah 1 
Karanganyar.  
 
The researcher used the descriptive qualitative research design. It was 
conducted at tenth grade of ICT class in SMA 1 Karanganyar.  The subjects of the 
research were two women English teachers and the students of ICT class. The 
data was collected by using observation, interview, and document. The gesture 
technique classification used McNeil gesture classification (1992). The researcher 
used observation to know the real process of teaching speaking at tenth grade of 
ICT class in SMA Muhammadiyah 1 Karanganyar. The observation was done two 
meetings for each teacher. The interview was given to students to collect the 
students’ responses through teacher’ gesture in teaching speaking process. 
Document was used to collect the data as the needs of the research objectives. 
Analyzing data used Miles and Hubberman Analysis. 
 
The result of the research showed that 1) Teacher 1 taught English Wajib. 
She was observed for two meetings. In the first meeting, the teacher taught about 
Introduction, while in the second meeting taught reviewed the previous material 
taught. Teacher 2 taught English Peminatan. She also observed for two meetings. 
In first meeting, the teacher taught about Asking and Offering Helps. Then, in the 
second meeting, she taught about Telling about Indonesian Tourism Places. The 
English teachers implemented 2013 curriculum. The teacher uses gesture 
techniques and combines with some technique or models such as discussion 
group; 2) the students’ responses through gesture technique used by the teachers 
also showed that the students give positive responses. They like the way of 
teachers in using gesture during the explanation or delivering the materials. It 
x 
 
made them easy in understanding the materials taught. The students are also 
enthusiastic joining the teaching speaking processes. The students also looked fun 
joining the teaching learning process; 3) the gesture techniques used by teachers 
are Metaphoric, Deictic and Beat techniques. Teachers’ gesture technique in 
teaching speaking really helps the teacher in explaining the material. It completes 
the teachers’ explanations of materials taught. Teachers’ gesture also makes the 
students of tenth grade of ICT in SMA Muhammadiyah 1 Karanganyar more 
enthusiastic and enjoys the teaching learning processes. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Communication can take place in many forms. Sometimes, people 
communicate by ‘talking’ about their ideas, thoughts or emotions; at other 
times, they may wish to communicate through the written word or even non-
verbally. In this case, language represents medium of most communication 
comprehended by people in the entire world. Based on this explanation, 
language as medium of communication has two types, they are written and 
spoken. Spoken language can be manifested in oration, dialogue, 
presentation, etc. Meanwhile, written language can be found in letter, news, 
short message, short story, novel, etc.  
Language skills as stated by Brown (001: 232) includes listening, 
reading, writing, and speaking. One of language that most be used by many 
people in this world is English (Martinenth and Thomson: 1998: 4). Many of 
people in this world use to communicate each other. Realizing the importance 
of English, Indonesian government also decided English become one of 
foreign language that must be taught and learned by students. English has 
been settled to be taught from junior high school up to university level.  
In Indonesia, English is considered as a foreign language. It is not 
easy to learn it, because Indonesian have some difficulties to adjust 
vocabulary, grammar, or the system of language. Martinent and Thomson 
(1986: 8) say that for mastering English, people should learn although there is 
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an obstacle in the head. Learning the foreign language has to use the standard 
form of spoken and written English. It has the aim that the learners can speak 
and write English standard well. 
O’Malley and Pierce (1996: 137) say that speaking seems to be an 
important skill that a learner should acquire. It is very important in order to 
enable be unable to students to communicate effectively through oral 
language because the disability of the students to speak may lead them to be 
unable to express their ideas even in a simple form of conversation. In 
addition, Burn and Joyce (1997: 54) stated that one of the aims of most 
language programs is to develop spoken language skill and most programs 
aims to integrate both spoken and written language. Learning a language 
means using it in communication in oral or written form, and being able to 
express feeling, thoughts, and experiences in various contexts. Lado (1964: 
51) states that to know the language is to us it. He further states that the 
students do not know a sentence until he can speak it. 
Speaking with someone means that someone has communicated with 
others. Communication is conveying of ideas, thoughts, feelings, and attitude 
both verbally and nonverbally (Patel, 2014:90). As concluded by Patel (2014) 
body language is an important tool to help you communicate with the people 
around you. 
In daily life, some people may use their body language or body act to 
complete and make other people who speak with them can understand what 
they say. Gesture is one of thing which is always used by people to overcome 
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in their communication or their performance. Beattie (2004: 42) argues that 
speech and gestures are not separate, while it has also been claimed that 
“Gestural information is even more important than verbal … without 
gestures, human life would become a cold and mechanical process” (Morris et 
al., 1979: 21).  
In more detail, both gesture and body language have different concept 
or understanding. Gesture is sometimes used to refer to any of a variety of 
movements including movement of hands and arms, adjustment of posture, 
the touching of oneself (e.g., stroking one's hair), various (nervous) ticks, and 
other fiddling movements- that people use while talking (Kendon, 1996:37). 
While, body language is instinctively interpreted by us all to a limited degree, 
but the subject is potentially immensely complex, and perhaps infinitely so, 
given that the human body is said to be capable of producing 700,000 
different movements (Hartland and Tosh, 2001). 
As this research point, gesture is not only used in daily 
communication, but also in many sectors such as in teaching. In classroom 
activity, gesture also can be a necessary thing that can be used by the teacher 
to help the students in understanding what the teacher teaches to them. Darn 
(2005: 39) said gestures reduce unnecessary teacher talking time and increase 
learner participation; this in turn develops learners’ confidence. In addition, 
gestures reduce fear of silence, make teachers’ instructions clear and help the 
teacher in classroom management. Furthermore, they improve performance in 
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group work and pair work as well as self and peer correction. Gestures also 
help in avoiding misunderstandings. 
In the teaching process, gesture also gives advantages. Goldin-
Meadow (1997: 175) suggested that gesture is indeed a window to the mind. 
Gesture-speech mismatches indicate readiness for learning a concept. During 
the learning process, gesture serves as a window into what a learner is 
thinking. It helps the other participant understands to what the speaker 
conveyed. Crowder (1996: 76) said that gestures often precede their verbal 
equivalent initially by weeks and subsequently on the order of several 
seconds; once students are familiar with a topic, their gestures coincide with 
the verbal equivalent. Supported by Roth & Bowen (1999: 59) in their 
research that the difficulty in comprehending lecture appears to increase when 
the lecturer's gestures are shifted temporally or conceptually with respect to 
their verbal equivalents. 
As the result of previous research from Susan Wagner Cook and 
Susan Goldin-Meadow from University of Chicago in their journal (2006) 
entitled “The Role of Gesture in Learning: Do Children Use Their Hands to 
Change Their Minds?” This study explored ways of engaging teachers in 
these processes and despite the limitations noted. The results showed that the 
effective use of gestures by teachers of English can undoubtedly enhance both 
teaching and learning. The use of gesture is thus an important topic for 
teachers to reflect on, become aware of and learn about. They argued that the 
teachers who participated in this work did benefit; the study also confirmed 
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their belief that teachers can consciously learn to use gestures more 
effectively in the classroom. 
In fact, the English instruction in some Senior High School does not 
demonstrate a satisfactory result. SMA Muhammadiyah 1 Karanganyar is one 
of Senior High School in Karanganyar Region. In this school, English is also 
taught as one of main subjects. From the pre-observation, the researcher 
found that in SMA 1 Karanganyar has a favorite class; ICT (Information, 
Communication, and Technology) Class. Each grade students in ICT class 
also has program, where the students of ICT class have to study in Kampung 
Inggris Pare, Kediri for three months. The students were also asked to 
memorize 50 English vocabularies.  
The researcher also found that the English teacher used full English 
language during teaching learning process in ICT class. The other subjects or 
lessons also used English where were mixed by the teachers both Indonesian, 
and English. The difficulties in speaking skill are also faced by some students 
in ICT class. Lestari (2000:27) said that the students sometimes are not able 
to communicate with the language either orally or written form although they 
have learned English for many years. Many of the learners in a speaking class 
are reluctant speakers.  
In pre-research, by interviewing the English teacher, the researcher 
found that the objectives in teaching speaking of ICT at tenth grade students 
were to improve the students’ fluency especially in pronouncing the words 
correctly, and also the students could develop their braveness in delivering 
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opinions. The material used for teaching speaking were taken from the daily 
life of students, their activities, speech, dialogues, reporting news, etc. In 
evaluating the activities of learning processes, the teacher said that she 
controlled all students’ activities, and tried to make the students active 
moreover who were keeping silent. 
During the observation conducted in the teaching and learning process 
in pre-research, the researcher found that the English teacher of ICT class at 
tenth grade students of SMA Muhammadiyah 1 Karanganyar used gesture as 
technique in teaching learning process. The teachnique used by the teacher 
could help the students in understanding of an act or explanation. The gesture 
technique also helped the students to remind of a word that they forgot. 
During the teaching and learning process, the English teacher showed 
that she often used gesture during her explanation of teaching learning 
process. The gesture showed was such as hand movement, pointing finger, 
eye contact, etc. This technique used really influencing the students’ 
understanding to the material taught. The condition of the class also was more 
being active, the students could give feedback through the teacher’s 
explanation.  
Considering the explanation and the results of pre-research above, the 
researcher is interested to conduct a research entitled “Gesture Technique in 
Teaching Speaking at the Tenth Grade Students of ICT Class of SMA 
Muhammadiyah 1 Karanganyar in the Academic Year of 2018/ 2019”. 
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B. Limitation of the Problems 
Based on the discussion in the background of the study, this research 
needed the limitation problem scope in order to have distinctive focus. In this 
research, the researcher limited the scope of the problems on gesture in 
teaching speaking at the tenth-grade students of ICT class of SMA 
Muhammadiyah 1 Karanganyar. The researcher used the gesture technique 
classified by McNeil (1992). The researcher also limited the observation on 
the teaching and learning process using gesture conducted by the English 
teachers at tenth grade students of ICT class of SMA Muhammadiyah 1 
Karanganyar. The researcher selected two meetings for each teacher to obtain 
data related to gesture in teaching speaking. The two English teachers taught 
at tenth grade in English Wajib and Peminatan participated in this study. 
 
C. Research Problems 
The researcher made some questions to be found in this study based 
on the above background. The research problems in this study were as 
follows: 
1. How is the process of teaching and learning speaking using gesture 
technique done by the teachers at the tenth-grade students of ICT class of 
SMA Muhammadiyah 1 Karanganyar in the academic year of 2018/2019? 
2. What kinds of gesture technique used by teachers in teaching speaking at 
the tenth-grade students of ICT class of SMA Muhammadiyah 1 
Karanganyar in the academic year of 2018/2019? 
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3.  How is the students’ response through of gesture technique used in 
teaching speaking by the teachers at the tenth-grade students of ICT class 
of SMA Muhammadiyah 1 Karanganyar in the academic year 2018/2019?  
 
D. Objective of the Research 
Based on the problem statements, the research objectives can be 
arranged as follow:  
1.  To describe the process of teaching and learning speaking using gesture 
technique done by the teachers at the tenth-grade students of ICT class of 
SMA Muhammadiyah 1 Karanganyar in the academic year of 2018/2019. 
2. To identify the kinds of gesture technique used by teachers in teaching 
speaking at the tenth-grade students of ICT class of SMA Muhammadiyah 
1 Karanganyar in the academic year 2018/2019. 
3.  To describe the students’ response through of gesture technique used in 
teaching speaking by the teachers at the tenth-grade students of ICT class 
of SMA Muhammadiyah 1 Karanganyar in the academic year 2018/2019. 
 
E. Benefit of the Research 
The results of this research are expected to give benefits both 
theoretically and practically. 
1. Theoretical Benefit 
a. The result of the study can be used as the reference for those who 
want to conduct a research on teaching speaking skill. 
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b. The result of the study can be useful for the English teacher for 
teaching English speaking skill. 
c. The finding of this study can enrich the theory of teaching 
speaking skill. 
2. Practical Benefit 
a. For the English Teacher 
Hopefully, this study can be valuable for the teachers in 
guiding the students to master their speaking skill. 
b. For the Students 
The result of the study is expected to help the students in 
mastering speaking skill. This study perhaps can give benefit to the 
students regarding the technique or strategy to improve their 
speaking skill. 
3. For the other Researcher 
This study is expected to give a significant benefit for enriching 
the literary study, particularly among the researchers and those who want 
to take another research on teaching speaking skill.  
 
F. The Definition of Key Terms 
The researcher would clarify the terms used in the title to make this 
thesis easy understand, they are explained as follow: 
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1. Teaching and Learning 
Teaching can be defined as engagement with learners to enable 
their understanding and application of knowledge, concepts and processes. 
It includes design, content selection, delivery, assessment and reflection. 
To teach is to engage students in learning; thus, teaching consists of 
getting students involved in the active construction of knowledge 
(Christensen, 1991). Meanwhile, Learning can be defined as the activity or 
process of gaining knowledge or skill by studying, practicing, being 
taught, or experiencing something (Merriam-Webster dictionary). 
Learning is about what students do, not about what we as teachers do.  
2. Teaching Speaking  
Teaching speaking sometimes considered a simple process. Although 
speaking is totally natural, speaking in language in other than our own is 
anything but simple, It means even though speaking is natural, the teacher 
are suggested to simplify the way they teach speaking, because it is not our 
native language (Nunan, 2013: 39). 
3. Gesture 
Gesture is used to refer to any of a variety of movements that 
people use while talking (Kendon, 1996). Goldin-Meadow (2003) in that 
gestures represent a great interest for investigation, as they are used in 
communication but they do not coincide with the speech codification 
system. 
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CHAPTER II 
THEORETICAL REVIEW 
 
A. Review on Communication 
1. Definition of Communication 
According to Keyton (2011), Communication can be defined as 
the process of transmitting information and common understanding 
from one person to another. While Conrad and Poole (2004:108) 
define communication as process through which people, acting 
together, create, sustain and manage meaning through the use of 
verbal and non-verbal sign and symbols with a particular complex.  
Butt and Iqbal (2012:2), Communication is also a transactional 
activity. In the communication event, in communication participants 
usually construct the meaning of the message cooperatively. Rather, 
communication can be viewed as an active process, influenced by all 
the complexities and ambiguities of human behavior. Communication 
is an integral part of human life. People communicate in different 
ways to express their thoughts, feelings, knowledge, skills, and ideas. 
Communication between teachers and students also remains 
another importance of the existence of non-verbal communication in 
the classroom, it is to deliver clear instruction to the students. 
Teachers also should be able to give understandable instruction or 
explanation to their students, so then students will be easier in 
understanding the materials or instruction given (Pogue and AhYun, 
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2006). 
2. Kinds of Communication 
There are two types of communication used by people. They are verbal 
communication or orally, and non-verbal communication (without words 
stating). Here are the definitions of types of communication: 
a) Verbal Communication 
Mark Knap (1972:23) defines verbal communication is a form in 
writing using the language. This definition explains that verbal 
communication involves only oral communication (speaking and 
listening), but also a written communication (writing and reading) on 
active and passive participants of communication, verbal communication 
becomes two distinctive: listening and speaking.  The most apparent type 
of verbal communication is oral, such as speeches, presentations and 
announcements are all forms of verbal communication, as well as casual 
conversation between friends.  
In addition, Mark Knap (1972:26) also gives more explanation to 
standard verbal communication, most communication models also include 
verbal feedback from the receiver, which may be in the form of questions 
or comments, but could be as short as a simple “yes” or even a non-
descript “uh-huh”. While specific examples of oral verbal communication 
are virtually unlimited, any conversation involving at least one receiver 
and at least one sender using spoken words can be considered an example 
of verbal communication. 
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In addition, Devito (2013:107) states that verbal messages are those 
sentwith words. The word verbal refers to words; verbal messages consist 
of both oraland written words. Verbal messages do not include laughter; 
vocalized pauses youmake when you speak, such as “er,” “um,” and “ah”; 
or responses you make toothers that are oral but don’t involve words, such 
as “ha-ha,” “aha,” and “ugh!”. Verbal message is more than non-verbal 
message because verbal message is not only tell about oral but also 
written words. Verbal message do not include laughter; vocalized pauses 
you make when you speak such as “ihh”, “uh”. 
(1) Example of Verbal Communication 
Ross (1977) that verbal communication is a circular process (it 
is already during the decoding phase that the encoding process starts) 
as well as a continuous process (a single act of communication is but 
a small part of a greater system of societal communication). Verbal 
communication is goal-oriented – it is driven by an effort on the part 
of the sender to reach his/her communicative intention. 
Ross (1977) stated, “We use body actions constantly in our 
everyday conversation. It is a definite part of our communication 
system. The way a person walks at a given movement may 
demonstrate that person’s mood more adequately than his/her words 
do.” 
Here are some example of verbal communication which can be 
found in daily communication: 
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- I wish to apply for membership of ..        (in a business letter) 
- I promise I´ll never do it again          (explicit performatives) 
- I warn you of the danger of driving         (in a business letter) 
in the dark 
- By the time you read this letter, ...         (Communication Noice) 
- etc 
b) Non-Verbal Communication 
Nonverbal communication is the unspoken communication that 
goes on in every face to face encounter with another human being. It tells 
us their true feelings towards us and how well are our words being 
received. Nonverbal communication remains the neglected part of 
teaching learning system particularly in Pakistan. By neglecting it, 
effective communication in the classroom is not possible which is 
considered essential for better understanding of classroom instructions 
(Noureen Asghar Chaudhry & Manzoor Arif: 2012:56). 
Non-verbal communication plays a very significant role during the 
teaching-learning process in the classroom (Butt & Shafiq, 2013:27). 
Rosa (2000) as cited in Negi (2009:103). Research studies done in 
classroom environments also suggest that nonverbal behaviors to send 
clear and distinct messages. Moreover, these ‘non-verbal messages can be 
a more explicit and candid means of determining intent than merely the 
spoken word alone’. It means that non-verbal communication cannot be 
separated. 
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(2) Example of Non-Verbal Communication 
Bovee, et al (2003) stated, “People’s actions often do speak 
louder than their words. In fact, most people can deceive others much 
more easily with words than they can with their bodies. Words are 
relatively easy to control; body language, facial expressions, and 
vocal characteristics are not. This opinion can be understood that 
people does not only communicate with others in words. They also 
communicate by action of body, expression, etc, which can deliver 
more understanding than the words stated. 
In teaching process also between teacher and students often do 
non-verbal communication. Miller (1998) stated, “The distance 
between teacher and students is a critical factor in the communication 
process. Teachers can easily transmit feeling of acceptance or 
rejection simply by the distance they maintain. They have ‘freedom 
of space’ whereas students do not. Teachers, as well as others, have a 
tendency to get closer to students they like. 
Here are non-verbal communication example which mostly 
used in communication: 
(a)  Accenting: A raised eyebrow might accompany an expression 
of surprise; a wagging finger might underscore an expression of 
disapproval. 
(b) Complementing: Nonverbal communication also reinforces the 
general tone or attitude of our verbal communication. 
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(c) Contradicting: on the other hand, can contradict the verbal 
messages we send, sometimes deliberately, sometimes 
unintentionally. 
It is simply much easier to lie than it is to control a range of 
nonverbal reactions: our facial expression, pupil dilation in our 
eyes, and tension in our vocal cords, pulse rate, sweating, 
muscle tone, and many others. Control of such things is, for 
most of us, well beyond our voluntary reach. 
(d) Regulating: Certain nonverbal movements and gestures are 
used to regulate the flow, the pace, and the back-and-forth 
nature of verbal communication. When I want you to speak to 
me, I'll face you, open my eyes, open my arms with hands 
extended and palms facing upward, and look expectantly into 
your eyes. When I want you to stop speaking so I can either talk 
or think of what I'm about to say, I will turn slightly away from 
you, fold my arms, put one hand out with palm facing forward, 
and either close my eyes or turn them away from yours. 
(e) Repeating: Nonverbal messages can also repeat what verbal 
messages convey. With car keys in hand, coat and hat on, I can 
announce: "I'm leaving now," as I walk toward the door. You 
might hold up three fingers as you ask: "Is that the best you can 
do? I've gotta buy three of them”. 
(f) Subtitling: As a youngster looks toward a parent on the 
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sidelines during an athletic contest, a quick "thumbs up" can 
substitute for words of praise or encouragement that might not 
be heard from a distance or in a noisy crowd (O’Rourke, 2004). 
 
B. Review on Speaking 
1. Definitions of Speaking 
Classroom activities that develop learner’s skill to express themselves 
through speak, it seems that an important component of language skill. 
Nunan (1995: 593) argued that speaking is a skill which deserves attention 
every bit as much as literary skills, in both first and second language. To 
most people, mastering the speaking skill is the single most important 
aspect of learning a second or foreign language, and success is measured 
in terms of the ability to carry out a conversation in the language. 
Thornbury (2005) speaking is so much a part of daily life that people 
take it for granted. The average person produces tens of thousands of words a 
day, although some peoples, like auctioneers or politicians may produce even 
more than that. So natural and integral is speaking that people forget how 
they once struggled to achieve this ability-until, that is, they have to learn 
how to do it all over again in a foreign language. Speaking in a second or 
foreign language has often been viewed as the most demanding of the four 
skills. When attempting to speak, learners must muster their thoughts and 
encode those ideas in the vocabulary and syntactic structures of the target 
language. 
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Chomsky, (in Brown, 2008:33) Speaking skill is the capability to other 
the articulation to express, to state or deliver though, opinion and wish to the 
other person. The People who know a language called as speaker of the 
language. Speaking includes all other kinds of knowing and many activities 
of foreign language learners are primary interest to speak. Chaney (1998:  
13) defines that speaking as “the process of building and sharing meaning 
through the use of verbal and non-verbal symbol in variety context”.   
Speaking involves three areas of knowledge. They are mechanics 
(pronunciation, grammar, and vocabulary). It is the ability to use the right 
words in the right order with the correct pronunciation, function (transaction 
and interaction): knowing when clarity of message is essential (transaction/ 
information exchange) and when précised understanding is not required 
(interaction/ relation building) and also social culture rules and norms. 
Mackey in Magiono (2007:3) defines that speaking is oral expression 
that involves not only the use of right patterns of rhythm and intonation but 
also right order to convey the right meaning. According to the definition of 
speaking people must have ability to use the words in the right order with the 
correct pronunciation, to design the correct grammar for the utterances, and 
to choose the diction or choice of words. Brown (2001: 267-269) emphasizes 
clearly whole language and meaningful context (fluency) rather than details 
(accuracy) in teaching speaking. He also states that it is necessary to teach 
the details of language such as phonology, grammar, pronunciation in 
appropriate portion especially for intermediate and advanced level class. 
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From the definitions above, it can be concluded that speaking is ability 
to say something which involved the ability in using the words in the correct 
order, correct pronunciation, right grammatical form, and meaningful context 
(fluency) and choosing the choice words(vocabulary) in  the process of 
interpreting and negotiating meaning in conveying messages to establish and 
maintain social relationship. 
2. Teaching Speaking Skill 
Ur (1996: 120) stated that “Of all the four skills (listening, speaking, 
reading and writing), speaking seems intuitively the most important: people 
who know a language are referred to as “speakers” of that language, as if 
speaking included all other kinds of knowing, and many if not most of 
foreign language learners are primarily interested in learning to speak”. 
Nunan (in Putri: 2013) teaching speaking sometimes considered a 
simple process. Although speaking is totally natural, speaking in language in 
other than our own is anything but simple, it means even though speaking is 
natural, the teacher are suggested to simplify the way they teach speaking, 
because it is not our native language. Taught speaking by having students 
repeat sentences and recite memorized textbooks dialogues it was done by 
people for many years. Even, teaching speaking also involved providing 
students with components of language, hoping that they would eventually 
put them all together and speak. So, the students might spend several times 
repeating after the teacher, studying grammar rules, reciting dialogues, and 
learning vocabulary. 
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Nunan (2003:53) also suggested five principles for teaching 
speaking: 
a. Teacher must be aware of differences between second language and 
foreign language in the learning context. 
b.  The teacher should give students practice with both fluency and 
accuracy. 
c. The teacher also provides opportunities for the students to talk by 
using group work or pair work, and limiting teacher talk. 
d. The teacher must make the plan of the speaking tasks that involve 
negotiation for meaning and also design appropriate classroom to 
facilitate students to speak 
Kayi (2006:4) also argued some ways of English teacher while 
teaching oral language, they are as follows: 
a. Provide maximum opportunity to students to speak the target language 
by providing a rich environment that contains collaborative work, 
authentic materials and tasks, and shared knowledge. 
b. Try to involve each student in every speaking activity; for this aim, 
practice different ways of student participation. 
c. Reduce teacher speaking time in class while increasing student 
speaking time. Step back and observe students. 
d. Indicate positive signs when commenting on a student's response. 
e. Ask eliciting questions such as "What do you mean? How did you 
reach that conclusion?" in order to prompt students to speak more. 
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f. Provide written feedback like "Your presentation was really great. It 
was a good job. I really appreciated your efforts in preparing the 
materials and efficient use of your voice…" 
g. Do not correct students' pronunciation mistakes very often while they 
are speaking. Correction should not distract student from his or her 
speech. 
h. Involve speaking activities not only in class but also out of class; 
contact parents and other people who can help. 
i. Circulate around classroom to ensure that students are on the right 
track and see whether they need your help while they work in groups 
or pairs. 
j. Provide the vocabulary beforehand that students need in speaking 
activities. 
k. Diagnose problems faced by students who have difficulty in 
expressing themselves in the target language and provide more 
opportunities to practice the spoken language. 
Mackey in Magiono (2007: 3) states that teaching speaking involves 
three areas of knowledge: 
a. Mechanics (pronunciation, grammar and vocabulary). It’s the ability 
to use the right words in the right order with the correct pronunciation.  
b. Function (transaction and interaction) knowing when clarity of 
message is essential (transaction/information exchange) and when 
précised understanding is not required (interaction/relation building). 
22 
 
 
c. Social and cultural rules and norms. It consists of the knowledge 
of turn  taking,  rate  of  speech;  length  of  pauses  between  speakers, 
relative’s roles of participants, understanding how to take into account 
who is speaking to whom, in what circumstances, about what and for 
what reason. 
Harmer (2001:271) stressed that the language is acquired through 
communication. The basic language assumptions are: 
a. Language as a means of communication is used to express meaning 
grammatically.  
b. Learning a foreign language is how to communicate using that 
language itself as a target language, written or orally. They are 
supported by the elements of the target language. 
Speaking is an interactive task and it happens under real time 
processing constraints (Harmer, 2001:275). It means that they will be able to 
use words and phrases fluently without very much conscious thought. 
Effective speakers need to be able to process language in their own heads 
and put it into coherent order so that it comes out in forms that are not only 
comprehensible, but also convey the meanings that are intended. 
One of the reasons for including speaking activities in language lessons 
is to help students familiar with oral use of language in English conversation. 
Speaking activities provide exercise opportunities in real life speaking in the 
safety classroom. 
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3. Model of Teaching Speaking Skill  
Average person who want learn English language, most certainly 
they have same reason. It is can speak English. So, they learn English 
language to try speaking English. Usually, failure of learn speaking cause 
bore situation in the class, unattractive, less fun and silent in the class. 
There are many models of learning speaking. 
Solahudin (2009:66) stated that there are some models of learning 
speaking. They are as follows: 
a. Main class and study club  
It is better for meeting with the teacher in the class twice a day. 
First meeting is called main class and second meeting is called study 
club. Main class is meeting with the teacher, that the teacher as 
student’s advisor in the class. The teacher has important character in 
the class. All activities in the class depend on the teacher.  
Study club is group of learning, it held to repeat the material 
study in the class by senior. Because the senior is not teacher, so the 
students more enjoy make questions and practices speaking with the 
senior. Activities in the study club are not different with main class, 
because the reason of study is to explain material learning. 
b. Conversation on the way 
Conversation on the way is one of activity in speaking class. 
The function is to bore disappear in the class. They can share about 
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their daily activity. So, the students feel the conversation more clearly, 
attractive, and comfortable.  
c. Discussion group  
Discussion group is one of activity in speaking class. Discussion 
in speaking’s program only talking about easy topic. Because this 
discussion just to train the students to speak English. The purpose of 
discussion is to train the students to speak English more clearly.  
d. Describing picture 
Describing picture is one of activity in teaching speaking 
English. In this activity, students must describe pictures in front of 
class. Every student gets one picture and must describe it. The 
purposes of this activity are to train students’ imagination and retell 
story in speaking English.  
4. The Important of Speaking Skill 
In learning English, speaking is important to support students’ ability 
to use the language. As one of language skill, speaking has given an 
important contribution to human work. The important speaking can be 
seen in people daily activities and business activities. Speaking is an 
interactive task and it happens under real time processing constraints. It 
means that they will be able to use words and phrases fluently without 
very much conscious thought. 
As skill that enables people to produce utterances, when genuinely 
communicative, speaking is desire (and purpose driven), in other words 
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they genuinely want to communicate something to achieve particular end 
(McDonough and Christopher S., 1993: 134). 
5. Elements of Speaking Skill 
The term speaking will be used to refer to a skill related to language 
teaching and learning by Gate (Liao: 2009) there are some elements of 
speaking skill. They are: 
a. Accuracy 
Recognizably, accuracy is one of the most important criteria to 
measure one’s linguistic ability and to shelter language users from 
communication break downs. According to Richards (in Ayu: 2007), 
accuracy concerns “the ability to produce grammatically correct 
sentence.” In other words, accuracy in language means grammatical 
accuracy only. Nevertheless, in Thorn bury (in Ayu: 2000), the terms 
“accuracy” seems to cover more than that. 
Specifically, speaking English accurately means doing without 
or with few errors on not only grammar but vocabulary and 
pronunciation, as well.  He also set the clear scale for assessment of 
accuracy. 
b. Grammar 
Students use correct words order, tenses, tense agreement, etc. 
Students do not leave out articles, prepositions, or difficult tenses. 
c. Vocabulary 
Students have a range of vocabulary that corresponds to the 
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syllabus year list and uses words you have taught 
d. Pronunciation 
Students speak and most people understand. Even broader than 
that, Lim (Liao: 2009) defined accuracy as “the ability to use correct 
forms in which utterances do not contain errors affecting 
phonological, syntactic, semantic and discourse features of the 
language.” 
e. Fluency 
Fluency is also used as a criterion to measure one’s speaking    
competence. Speaking fluently means being able to communicate 
one’s ideas without having to stop and think too much about what 
one is saying. 
6. Problems in Teaching Speaking Activities 
Speaking has some current issues moral communication that will 
help the student to provide some perspectives to be more practical 
consideration which will explants more in teaching pronunciation work in 
communicative, interactive courses of study. Morrow, (in Zamzam, 
2005/2006) states that communicative approach is almost everything that 
is done with a communicative intents or sharp. 
Nolasco and Arthur (1987) said that some students find speaking in 
the classroom situation is a threat, because there is always an audience. 
Some students prefer not to speak at all, and are consequently deny 
opportunities for practice. Rivers (1968) added that there are psychological 
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factors in communication which include, they are: 
a. Desire to communicate 
As well having something to say, the students must have the desire to 
communicate the massage to some person ore group of persons. Some 
students may do not have interest in joining speaking activity because 
of uncongenial of classmate. Others may realize that they have 
limitations in the new language and do not want to ridicule.   
b. Comprehension as well as expression 
Students may have acquired skill in expressing themselves in the new 
language code, but have had little practice in understanding the 
language when it is spoken at a normal conversational situation. 
c. Personality factors 
Some students are talking active, others are shy or embarrassed if 
found to be in error. These characteristics affect student performance 
in speaking activity. 
d. Limitation of expression 
Students may fell frustrated when they knoe that their choice of 
expression is limited. They cannot demonstrate the maturity of their 
thought. 
e. Correction of errors 
In several societies, people will keep their ideas if expressing them 
could cause embarrassment for themselves or for the people with 
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whom they are conversing. Continual corrections sometimes can very 
irritating. 
Accuracy and fluency, all language performs centers on the 
distinction between accuracy and fluency. It is now very clear that fluency 
accuracy are important goals to pursue in CTL (Communicative Language 
Teaching) while fluency may in many communicative language course be 
an initial goal in language teaching, accuracy is achieved to some extents 
by allowing the students to focus on the elements of phonology, grammar, 
and discourse in their oral circle output. 
7. Characteristic of Successful Speaking Skill 
In implementation of teaching activities, there should be any criteria or 
characteristics to know the development of students. Ur (1996:120) states 
that there are four characteristics of successful speaking activities as 
follows: 
a. The students talk a lot. As much as possible of period of time allotted 
the activity is in fat occupied by the learner talk. 
b. Participation is even. Classroom discussion is not dominated by 
minority of talk active participations; all students has chance to speak; 
and contributions are fairly evenly distributed. 
c. The motivation is high. Learners are eager to speak because they are 
interested in the topic and have something new to contribute to 
achieve the task objectives.  
In conclusion, the teacher is called successful in teaching speaking if 
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her learners talk a lot, active and eager to speak in the classroom. In short, 
the English teacher should be able to create a classroom environment 
where the students have real communication, authentic and meaningful 
task to promote oral language, and also other is no real communication in 
monolingual classroom. 
 
C. Review on Gesture 
1. Definition of Gesture 
Gestures are important in human life. Beattie (2004) even argues that 
speech and gestures are not separate, while it has also been claimed that 
“Gestural information is even more important than verbal … without 
gestures, human life    would become a cold and mechanical process”. 
Kendon (1996) argues that Gesture is used to refer to any of a variety of 
movements that people use while talking. 
Goldin-Meadow (2003) in that gestures represent a great interest for 
investigation, as they are used in communication but they do not coincide 
with the speech codification system. Importantly, gestures can take on 
forms that speech cannot assume and can reveal meaning that speech 
cannot express. In line with Meyer et.al., (2011), state that gesture is a 
primer way of communication between an infant and his/her caregiver. As 
gesturing occurs naturally when we speak, mothers also gesture. Mothers 
align their speech and action while communicating with their infants.  
As field of gesture studies is distinguished non-verbal behavior/ 
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communication, gestures are defined as symbolic movements related to 
ongoing talk and to the expressive effort or intention (what you are trying 
to say) (Kendon: 2004a; McNeill: 1992, 2005). Gestures also have formal, 
structural properties which its details depend on articulators (hands, arms, 
eye-brows, etc.), the place of articulation (gesture space), and the 
movement (Stokoe 1980). 
Darn (2005), gestures reduce unnecessary teacher talking time and 
increase learner participation; this in turn develops learners’ confidence. In 
addition, gestures reduce fear of silence, make teachers’ instructions clear 
and help the teacher in classroom management. Furthermore, they improve 
performance in group work and pair work as well as self and peer 
correction. Gestures also help in avoiding misunderstandings. In the 
English classroom, teachers’ gestures can scaffold learners’ understanding 
of the language. Gestures can be used to support different aspects of 
language such as vocabulary and grammar. 
From the statements above, it can be concluded that gesture is 
something which naturally follows human communication. Gesture can 
also give clear information to support someone speech or communication. 
It also a use in many fields of life, one of it is in education sector. Teachers 
are as source of knowledge when they usually use gesture in delivering 
and explaining the material. 
2. Gestures and The Example in Life 
There are many examples of gesture in our daily life. According to 
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Dörnyei & Thurrell (1994), gesture is a non-linguistic means that can be 
used by learners to overcome communication breakdowns. In everyday 
life, people naturally use their gestures to deal with such breakdowns. For 
example, when we travel to a foreign country and we do not know the 
language used there, we often use our gestures as one way to communicate 
with others.  
Dörnyei & Thurrell also gave example the use of gesture. When they 
went to France in 2006, they really appreciated the French man who 
guided them to the location of a metro station through his gestures when 
they realized that he did not speak French. Another example of gesture is 
also stated by Beattie (2004). She wrote about gestures and the frustrations 
of everyday life and mentioned a story of some friends who met at a dinner 
party to discuss their schooldays. Each one talked about a situation that 
happened to him and one of them could not remember a word she wanted 
to tell to her friends. She tried to remember the word but she could not so 
she started to use her body language in order to explain their meaning. Of 
course, in order to avoid misunderstandings in the use of gesture, we need 
to be aware of cultural differences between societies. 
Goldin-Meadow (2003:25) argues that gesture and speech encode 
meaning differently. Gesture conveys meaning globally, and speech 
represents the meaning discretely, thus it is difficult for the two modalities 
to contribute identical information to a message. Goldin-Meadow 
(2003:26) gives as an example: A child who was asked whether the 
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amount of water changed when it was poured from a tall, skinny container 
into a short, wide container. The boy on the left panel said that the amount 
of water had changed and gave a verbal explanation: “’Cause that’s down 
lower than that one”. First, the child pointed at the lower water level in the 
shorter and wider container, then he pointed to the higher water level in the 
taller container. A boy performed a matching gesture. In the same situation 
another child (the girl on the right panel) performed a different gesture 
while giving the same response “’Cause this one’s lower than this one”. 
By using gestures, the child is indicating the width of the containers and 
not their height. In the second example, words and gestures convey the 
contrast of dimensions – one container is lower but wide, another one 
higher but skinny. When speech and gesture do not convey the same 
information, a “gesture-speech mismatch” occurs (Goldin-Meadow, 2003) 
3. The Different Between Gesture and Body Language 
Gesture and body language are parts of daily act which cannot be 
separated. Actually, both of them are different. Gesture is sometimes used 
to refer to any of a variety of movements including movement of hands 
and arms, adjustment of posture, the touching of oneself (e.g., stroking 
one's hair), various (nervous) ticks, and other fiddling movements- that 
people use while talking (Kendon, 1996: 37). Then, the difference both 
gesture and body language used can be classified. Some experts defined 
the differences both gesture and body language. 
Ekman and Friesen (1969) classified nonverbal behavior into five 
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categories: affect displays, regulators, adaptors emblems and illustrators. 
First two types of this classification do not necessarily involve hand 
movements. The classifications of nonverbal behavior/communication are: 
a. Affect displays are primarily centered in the facial expression. 
They are defined as the mimic muscle movements associated with 
primary emotions as disgust, anger, sadness, etc.  
b. Regulators are hand movements or slight changes in the body 
mage to facilitate a turn taking. They aim to maintain the back and 
forth nature of speaking and listening between interlocutors. These 
types of gestures show the speaker to continue, repeat, elaborate, 
hurry up, talk, etc. A typical regulator is a head nod, that is 
equivalent to the verbal mm-hmm. 
c. Adaptors are hand movements that are maintained by habits, for 
example, smoothing hair, pushing the glasses up on the nose, 
holding one’s chin. Normally, they are produced with no intent of 
communication and a speaker has limited awareness of gesturing.  
d. On the contrary to adaptors, people are always aware of producing 
emblems. Emblems, however, have no tight alignment to speech, 
they can be easily produced without speech, as they are widely 
produced at places when the verbal communication is prevented, 
for example, by loud music, distance or agreement between 
speakers. They are nonverbal acts which have a direct verbal 
translation or dictionary definition. It can be a word or two or even 
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a phrase. The definition of an emblem is known by a group, class 
or culture, because emblems are established forms that transmit 
their meaning even produced without any utterance. As emblems 
we can consider ‘thumbs up’ or ‘OK’ sign.  
e. Finally, illustrators are defined as movements, directly tied to 
speech, that serve to underscore what is communicated verbally. 
Illustrators are intimately interrelated with the concomitant verbal 
behavior on a moment-to-moment basis and they are directly tied 
to content, inflection and loudness. This type of gestures repeats, 
substitute, contradict or argument the information that has been 
provided verbally. Illustrators are informative like emblems, but 
the one who produces emblems is less aware of them in 
comparison to producing emblems. 
Gesture and body language which is most people knows are 
different. Austin (2006:53) says when people don’t know whether to 
believe what they are hearing or what they are seeing, they try to follow 
the body language which often tells the truth. You can play fast and get 
loose with words, but it’s much more difficult to lose with gesture. Albert 
(2003:86) in his book classified gesture as kinesics or body language 
includes; facial expressions, eye contact, gesture, body shape and posture, 
appearance. It can be known that gesture is part of body language which 
often people do when having communication. 
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4. Kinds of Gesture 
McNeill (1992:9) divides all visible movements into gestures and 
non-gestures. To non-gestures, he attributes self-touching (for example 
stroking the hair) and object manipulation. McNeill (1992:11) said that 
gestures can be classified into iconic, metaphoric, deictic, and beats.  
a. Iconic 
In this case, the form of gesture bears a close relation to the 
semantic content of speech. These gestures represent body 
movements, movements of objects or people in space, shapes of 
objects or people. McNeill (1992:12) gave example of this gesture; 
when describing a scene from a comic book story in which a character 
bends a tree back to the ground, an accompanying gesture looks like a 
hand spearing to grip something and pull it from the upper front space 
back and down near to the shoulder. Iconic gestures reveal the 
speakers’ memory image but also the particular point of view that he 
had taken toward it. 
b. Metaphoric 
They represent an abstract idea rather than a concrete object, 
such as knowledge, language, and genre of narration. These gestures 
substitute the image of something invisible - an image of the 
abstraction. For example, a speaker announcing what he has just seen, 
and says “It was a Sylvester and Tweety cartoon”. The hands rise up 
as if offering listener an object (McNeill, 1992:14). McNeill (1992) 
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includes iconic and metaphoric gestures into a wider category, called 
representational gestures that make reference to objects, actions, or 
relation by creating an aspect of their referent’s shape or movement. 
Iconic gestures represent more tangible information and metaphoric 
gestures refer to more abstract concepts. 
c. Deictic 
Pointing movements usually performed with the pointing finger. 
These gestures are used to indicate objects, people and locations in 
present physical environment or in abstract space. Most pointing 
gestures during the narration or conversation are of abstract kind. For 
example, in a conversation between two previously unacquainted 
students, one of them asks another, “Where did you come from 
before?” and points to space between self and interlocutor. The space, 
at which this student points, is not a place whereas speaker and hearer 
currently find themselves, but an abstract space (McNeill, 1992:18). 
d. Beats 
Hand movements produced along with the rhythmical pulsation 
of speech; do not carry a definite meaning. The typical beat gesture is 
a simple flick of the hand or fingers up and down, back and forth. The 
distinction of a beat gesture from other gestures is that it has two 
movement phrases – in/out, up/down, while iconic and metaphoric 
have three phases – preparation, stroke, and retraction. 
Goldin-Meadow (2003:38) presents more restrictive criteria for 
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identifying gestures and exposes two criteria for identifying gestures: 
a. Gestures are produced as part of an intentional communicative act, in 
contrast to adaptors; 
b. Gestures are constructed at a moment of speech, in contrast to 
emblems. The author states that we cannot consider twisting off the lid 
of the jelly jar a gesture, even while asking to pass on the peanut 
butter. The jar-twisting action cannot be considered a gesture, despite 
the fact that this gesture accompanies speech. The jar twisting is a 
functional act on an object that should be distinguished as a non-
gesture. 
5. Gestures in Teaching Learning 
Gestures can enhance teaching and learning; it follows that they are 
an appropriate focus for language teacher education. Meadow & Singer 
(2003:27) in their research said that there is evidence that teachers not only 
detect information that children express in gesture but also alter their input 
to children as a function of those gestures. 
Hostteter et.al (2006:5) in his research said that the purpose of this 
experiment was to determine whether or not teachers could intentionally 
alter the gestures they produce during instruction. The results indicate an 
affirmative answer. Teachers produced more gestures following a tutorial 
about the effectiveness of gestures than they produced with no instruction. 
Teachers were also able to inhibit their gestures when asked to do so. 
Hostetter et.al (2006:5) also added that teachers’ gestures affect the 
38 
 
 
information that students take up from a lesson, and given that teachers 
can alter their gestures if they wish to do so, it may be worthwhile for 
teachers to use gesture intentionally, in a planned and purposeful fashion, 
to reinforce the message they intend to convey. 
6. Positions of Gesture in Teaching Speaking 
In teaching process, teacher should use a right method, and 
technique to develop the students’ ability in English. Sometimes, the need 
of combination of strategy in teaching is also needed. It bases on the 
condition and the needs of students. Gesture is often used by teacher to 
make the students easy to understand the material. Castelon (2006:8) 
defined some actions to applied gesture in teaching process, they are as 
follows: 
a. Gesture for Assessing or Grasping Utterances 
Listeners can use gesture to indicate their assessment or 
comprehension of a speaker’s talk by making inferences about an 
activity, contributing to an activity, or projecting future events. For 
instance, if a listener frowns, nods, or holds up a hand, the speaker 
will interpret the gesture and possibly adjust how he communicates to 
the listener (DeFornel, 1992; Goodwin & Goodwin, 1992).  
A listener can also elicit talk and gesture simultaneously or after 
a speaker has produced a gesture; this is referred to as a return gesture 
(DeFornel, 1992). A return gesture is visible and reflexive movement 
that replies to the speaker’s ongoing talk. It is produced with talk and 
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with an action performed in a preceding sequential context. A return 
gesture acknowledges the verbal expression and interprets the iconic 
contribution. It also displays the listener as an active participant who 
analyzes and participates in the talk.  
Gesture can be used to indicate understanding of a speaker’s 
utterance. Although the term gesture covers a wide range of actions, 
from an iconic gesture to a simple gaze, regardless of the gesture a 
listener produces, a speaker is able to interpret it as some form of 
assessment as the talk is in progress. Most teachers and students use 
gesture and speech in order to understand each other’s utterances. 
Some teachers use their students’ gestures and utterances to 
understand students’ talk (Roth & Lawless, 2002). 
b. Gesture used as a Deictic Reference 
The use of gesture facilitated in transforming objects to 
symbolic action, comprised cognitive and communicative functions, 
and was needed in order to understand the specialty of the content. 
Instructors are not the only individuals in the educational systems that 
use representational gesture and talk to convey meaning. Research 
studies (Alibali, 1999; Goldin-Meadow, 1999; Kelly & Church, 1998; 
Roth & Lawless, 2002) show that students use representational gesture 
and talk to express their thoughts. 
Deictic gesture can serve for at least two other functions 
(Goodwin, 1986). The first function is determining the significance of 
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a gesture that accompanies the talk. The second function makes 
gesture salient. In other words, the speaker could show the gesture 
before verbalizing or referencing an object.  
Regardless of how a speaker uses a deictic gesture, it serves for 
three purposes (Goodwin, 1986). First, gesture enables the speaker to 
transition from a verbal to a visual mode. Second, gesture is not only 
restricted to specific events but also emerges, changes, and disappears 
as talk changes. Third, the listener is attuned to the gesture so that the 
talk is comprehensible. Gesture and speech is not only a resourceful 
tool to communicate with the listener(s), but is also a purposeful 
method that facilitates learning in an educational setting. 
c. Gesture used to alter speech 
Having a conversation requires share knowledge of the talk as 
well as a speaker eloquently conveying an idea or thought so that 
listener(s) are able to comprehend the talk. The speaker determines 
(consciously and subconsciously) when to use gesture and what role it 
will play in in the talk. For instance, in the educational context, when 
a concept is new or abstract, some speakers use gesture to align their 
talk in order for discourse to evolve and become established. 
Koschmann & LeBaron (2002) said gesture and speech assisted 
in articulating and finishing each other’s talk (inter-subjectivity). 
Gestures provided students with the means for conveying their 
knowledge without being restricted to specialized registers.  
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D. Previous Studies 
The researcher would like to show some previous studies to prove the 
originality of this research. The first research conducted by Sugiyartono 
entitled “A Descriptive Study of Method in Teaching Speaking at the Eight 
Year of SMP Hj. Isriyati Semarang in the Academic Year of 2010/ 2011 
(2011). The objective of the research was to know the method used by the 
teacher in teaching speaking in SMP Hj. Isriyati Semarang. The research was 
designed descriptive qualitative research. 
The result of data analysis showed that the English teacher of SMP 
Hj. Asriyati Semarang at the eight year used some methods in teaching 
learning speaking. The teacher used Direct method, Communicative approach 
and Community language learning. The methods used by the teacher to 
facilitate the students’ learning process. By used those methods, the students 
of SMP Hj. Asriyati at the eight-year showed that they were more active 
during teaching learning speaking process, and they were not afraid to 
presenting their speaking in front of the class. 
The second research by Dyah Ayu Rosidayani entitled “A Descriptive 
Study on Teaching Speaking to the Tenth Grade Students of Automotive 
Class a SMK Muhammadiyah 1 Blora in 2013/ 2014 Academic Year” (2014). 
This research was a descriptive qualitative research. The subjects of the study 
were the teachers and the Students in speaking class.  
This research finding showed that the goal of teaching speaking is to 
develop and increase the students’ skill to speak to others in a good language 
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with confident. Then, the technique used by the teacher was role play, games, 
discussion and problem solving. The teacher also used oral test to know the 
students improvement in speaking. 
The third, the researcher uses Journal as reference. The journal used is 
entitled The Role of Gesture in Learning: Do Children Use Their Hands to 
Change Their Minds? It was done by Susan Wagner Cook and Susan Goldin-
Meadow from University of Chicago. The conclusion of the journal is the 
effective use of gestures by teachers of English can undoubtedly enhance both 
teaching and learning. The use of gesture is thus an important topic for teachers 
to reflect on, become aware of and learn about. This study explored ways of 
engaging teachers in these processes and despite the limitations noted above. 
The researchers confidently said that the teachers who participated in this work 
did benefit; the study also confirmed their belief that teachers can consciously 
learn to use gestures more effectively in the classroom. 
Considering to three previous researches above, the researcher would 
like to conduct the similar research about Speaking Skill. This research will be 
conducted in ICT class of SMA Muhammadiyah 1 Karanganyar as the subject 
of the research. To prove the originality of this research, the researcher would 
like to explain about the differences between this research and the previous 
researches, they are: 
The differences the previous study with the researcher are the first 
previous study focused on the method used by the teacher in teaching speaking. 
The second previous study focused on the implementation of teaching speaking 
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and the technique used by the teacher. Then, in this research the researcher 
would like to find out the implementation of teaching speaking by using 
Gesture at first grade students of SMA Muhammadiyah 1 Karanganyar. The 
researcher focuses on the function of gesture method to improve the students 
speaking skill, and the students’ responses through the method used by the 
teacher. The place of the research is also different, where this research will be 
conducted in SMA 1 Muhammadiyah Karanganyar, while the previous 
researches were done in SMP Hj. Asriyati Semarang, and SMK 
Muhammadiyah 1 Blora. 
The similaritys are about the research deign used; namely descriptive 
qualitative research. The other similarities are about the speaking skill. 
Furthermore, the jurnal was  about the effectievness of gesture method to 
enhance the students speaking skill. The different both the researcher with the 
journal is the research setting. The similiarity is about the speaking skill, and 
Gesture method. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Method 
The qualitative research was used as research method in this research. 
Bogdan and Taylor (1976) in Moleong (1989:3) qualitative research is a 
research which yields the descriptive data in the form of written or oral words 
from observing people and behavior. In the other word, it is type of research 
which does not include any calculation or enumeration. The use of descriptive 
research is based on its meaning, which is to describe the teaching and 
learning in a course factually and accurately. 
Bogdan and Taylor (1976) in Moleong (1989:3) these statements 
contain of purpose that describe qualitative research is research that put 
forwards the data collecting or the problem reality based on the things 
explored by respondents and the data collected are words and picture, not 
number.  
Based on the above definition, in this study, the researcher is intended 
to conduct a qualitative research where the researcher observed the 
implementation of process of teaching speaking using gesture. The researcher 
would observe and analyze the whole processes to get the data clearly. The 
researcher also explains the results of analysis in the form of words, and 
supported by other research’s instrument of data. 
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B. Subject of the Research 
The subjects of this research were two English teachers and the 
students at the tenth-grade students of ICT class of SMA Muhammadiyah 1 
Karanganyar. There is one class namely ICT class in each grade in SMA 
Muhammadiyah 1 Karanganyar. It is taught by two English teachers on 
English. They taught for English Wajib and English Peminatan. ICT class is 
different from regular classes where the teaching processes the teachers 
mostly use English.  
There were 36 students in the ICT class at the tenth-grade students of 
SMA Muhammadiyah 1 Karanganyar. They were 20 female and 16 male 
students. There are 11 classes for each grade in SMA Muhammadiyah 1 
Karanganyar. The researcher selected the tenth-grade students since the 
students in ICT class show high motivation in learning speaking, moreover, 
the English teachers in ICT class always use English during the teaching 
learning process. 
 
C. Place and Time of the Research 
1. Place of the Research 
This research was conducted in SMA Muhammadiyah 1 
Karanganyar. This school is located at Jl. Brigjen Slamet riyadi No. 12, 
Tegalgede, Karanganyar, Karanganyar, Cenral Java, Phone (0271) 49171. 
SMA Muhammadiyah 1 Karanganyar has 24 classes which are 
divided into three grades. In ICT class, there are 36 students. SMA 
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Muhammadiyah 1 Karanganyar has full facilities. It has some laboratories 
(laboratories of language, computer, science, biology, chemistry, social, 
multimedia), library, mosque, green house, and open stage, sport center, 
etc. 
2. Time of the research 
 The researcher conducted the research from November 2018 
started by conducting the pre-observation. Meanwhile, the observation in 
the classroom was done from August to October 2019. The following is 
the planning schedule of the research activity: 
Table 3.2 Research Schedule 
 
 
No. Activity 
November 
2018 
December 
2018 
January 
2018 
October 
2018 
Nov –Dec 
2019 
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1. Pre-research                     
2. Writing a proposal 
chapter I, II, III 
and Revising 
proposal. 
                    
4.  Seminar proposal 
and revising 
instruments. 
                    
6. Try out of the 
instruments 
                    
7. Test of the 
instruments 
 
                    
8. Analyzing the data                     
9. Reporting the 
research or 
munaqosyah 
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D. Research Instrument 
Sugiono (2011) in Nasution (1988) stated that in qualitative research, 
there is no choice than taking human as the main research instrument. Nunan 
(1992: 55) stated that the research instrument in qualitative research is the 
researcher himself. Therefore, in this study, the researcher was the main 
instrument of the research. The researcher was the main tool to get the 
information related to the research, and then analyze the data. 
 
E. Source of Data  
The data of this study were analyzed by using descriptive qualitative 
research. The purpose of qualitative research was to get explanation from the 
subject itself. After collecting data, the next step was analyzing the data. The 
main sources of the data were taken from the first resources through the direct 
observation and it can be words and the actions during observation. It meant 
the activities of teaching and learning speaking at the tenth-grade students in 
ICT class of SMA Muhammadiyah 1 Karanganyar. The way of teaching from 
the teachers were also analyzed in this research. There were three sources of 
the data: 
1. Event 
The event was the teaching learning processes at the tenth grade of 
ICT class. It included the event/ phenomenon, the activities and the 
attitudes of the teacher and students during the teaching learning in the 
classroom.  
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In this study, the researcher observed the teaching learning process at 
tenth grade students in ICT class, especially in teaching speaking process. 
The researcher joined the teaching speaking process at tenth grade students 
in ICT class for two meetings for each teacher. It was done to know 
clearly and find a complex data about gesture used by teacher in teaching 
speaking skill.  
2. Informant 
The informants were taken from two English teachers and the 36 
students at the tenth grade of ICT class in SMA Muhammadiyah 1 
Karanganyar. The researcher got the data from the informants by 
interviewing the informants. The researcher also used the students at tenth 
grade in ICT class as informant to know their responses through the 
teacher’s way in teaching speaking using gesture. The researcher 
interviewed 5 students who were in the top 5 rank in ICT class. 
3. Documents 
Sutopo (2002: 54) document is a written material which related with 
certain event or activities. The documents in this research were all archives 
or written information concerning with as lesson plan, syllabus, and 
students’ speaking score. These things applied in teaching-learning 
speaking skill using gesture at the tenth-grade students of ICT 
(Information, Communication, and Technology) class.  
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F. Technique of Collecting Data 
Arikunto (2002: 136), argues that the method of research is the various 
ways in which researchers in collecting data research. In this research, the 
data was gathered from three main sources. The data sources were from 
observations, interview, and the documents. 
1. Observation 
Burns in Aziz (2013), observation is taking regular conscious notice 
of the classroom action and occurrences, which are particularly relevant to 
the issues or topics being investigated. Burns (1999: 80) says that the 
observation is taking regular conscious notice of classroom action and 
occurrences, which are particularly relevant to the issues or topics being 
investigate by doing observation, the researcher got document and reflect 
systematically upon classroom interaction, and events, as they actually 
occurred to using procedures that ensure that information collected 
provides a sound basis for answering research questions and supporting 
the interpretation that are reached. 
Allison et. All (1996: 26) state that observation is observing and 
recording of event or circumstances. There are two kinds of observation 
which are laboratory and naturalistic observation. Laboratory observation 
is done in laboratory or other setting which is set up by researcher. In the 
contrary, naturalistic observation is done directly in the class and there is 
no setting from researcher.  
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In this researcher the researcher conducted naturalistic observation in 
ICT class at tenth grade of SMA Muhammadiyah 1 Karanganyar. The 
observation was conducted to get information about gesture used by 
teachers in the process of teaching learning and the students’ responses 
through the teacher’s gesture technique. 
The researcher also only observed two English teachers at tenth 
grade of ICT class. She observed the process of teaching-learning twice 
meetings for each English teacher. There were some materials taught by 
the English teachers such “Introduction” for English Wajib, and “How to 
get communication with Tourist” for English Peminatan. Those themes 
were such stated in the syllabus and lesson plans at tenth grade. 
2. Interview 
The interview is a form of data collection in which questions will be 
asked orally and subjects’ responses will be written down in field note, 
either verbatim or summarized (McMilan, 2012:167). According to 
Blaxter, Hughes, and Tight (1996: 158), there are three kinds of interview, 
namely: 
a. Unstructured interview 
Interview is a conversational type of interview in which the 
questions arise from the situations. The interview is not planned in 
detail a head. 
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b. Structured interview 
Interview that the schedule for the specific purpose of getting 
certain information from the subjects. The questions are structured. 
c. Semi structured interview 
This interview that the area of interest is chosen and questions 
are formulated but the interviewer may modify the formal question 
during the interview process. 
Based on the above explanation, this study applied semi structured 
interview. The application of this technique in interview was to create 
relaxed and flexible situation to gain the information about application of 
teachers’ strategy in teaching speaking. By using interview with the 
teacher, the researcher will interview the teacher for twice, they are in pre-
observation (before the researcher observes the teaching speaking 
process), and post observation (after the implementation of teaching 
process). 
The researcher also interviewed the students at tenth grade in ICT 
class after the teaching speaking process, to find out their responses to the 
use of gesture in the teaching speaking activities. The researcher 
interviewed the students randomly. 
3. Documents 
Sutopo (2002: 54) document is a written material which related with 
certain event or activities. The documents in this research are all archives 
or written information concerning with as Lesson Plan, syllabus, and 
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materials. The researcher also used video recorded of the teaching process 
to show the model of gesture used by the teachers.  
 
G. Technique of Analyzing Data 
Moleong (2002:103), analyzing the data is called as a process of 
organizing and arranging the data into pattern, category and a set of basic 
classification to find the theme and to formulate the research hypothesis as 
what the data advised. 
In qualitative research, the analyzing of the data involves synthesizing 
the information that the researcher obtains from various sources (observation, 
interview, document analysis, etc.) into a coherent description of what have 
been observed or discovered (Fraenkel and Wallen, 2000: 505). Because the 
collection of the data is ongoing, it is better for the researcher to use an 
interactive modal of analysis in which the researcher will always move 
among the components during the collection of the data. The three 
components are reduction of the data, the display of the data, and conclusion 
or verification (Sutopo, 2002: 95). 
1. Data Collecting 
It is meant by the process of collecting the data that needed in the 
research. The data collected by the researcher to make the research 
complete and to be the source of the research. The researcher collected the 
data by observation in the teaching speaking processes, and interview to 
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the English teachers and the students at tenth grade of ICT class of SMA 
Muhammadiyah 1 Karanganyar. 
2. Data Reduction 
Reduction is the first step in analyzing the data. This process 
involves selection, focus, simplification and abstraction of the data in the 
field note. It is done during the research activities. Even the process is 
started before collecting the data. In reduction of the data, the researcher 
makes a code, focuses the topic, writes memo, and also limits the problem 
observed. In short, he will reduce the information if it is unimportant and 
not supporting the data the researcher needed (Sutopo, 2002: 91-92). 
In this part, the researcher reduced the data which did not need or 
related to the research objectives, and based on the theoretical of gesture 
techniques classified by McNeil (1992). It meant that the researcher only 
used the gesture showed by the teachers in the teaching-learning speaking 
processes which criteria of gesture classified by McNeil. Then, the data 
will be analyzed based its aim and context showed. 
The researcher also applied coding to show the data of the kinds of 
gesture. The coding used as the validation of the implementation of 
gesture technique in the teaching and learning process. The coding used 
was as follow: 
(C1/T1/G:Ico/01.11.15) means: 
C...        = Coding ... 
T….       = Teacher who teach 
G: …      = Kinds of Gesture Technique showed by the teachers 
01.11.15  = time of gesture showed in the video 
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3. Display/Presentation of the Data 
Presentation of the data means arranging the information, 
description, and narration to draw a conclusion systematically and 
logically. By so doing, everything which happens in the classroom can be 
understood easily so that the researcher may consider what he should do 
toward the analysis and may take the other actions based on his 
understanding (Sutopo, 2002: 92-93). 
4. Drawing Conclusion 
In drawing conclusion, the researcher makes formulation or 
accumulation of his interpretation and analysis throughout the course of 
the study as long. In this case, the researcher does not only write what he 
has seen each day during observation but also his interpretation of his 
observation (Sutopo, 2002: 93) 
Figure 3.1: Drawing Conclution by M.B. Milles and A. M. Hiberman 
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H. Trustworthiness of The Data 
In qualitative research, there is a common technique that is usually 
used to increase the research data validity. This technique is called 
Triangulation. The term ‘triangulation’ is used to refer to the observation of 
the research issue from (at least) two different points (Flick, 2004:178). The 
aim of triangulation was to increase one understands of whatever being 
investigated. To get the trustworthiness in this research, the researcher used 
more than one technique and source. As the result, the triangulation resulted 
in the trustworthiness of the data from different source and different 
technique. 
In this study, the researcher applied two kinds of triangulations. Those 
are Data Collecting Technique Triangulation, and Data Sources 
Triangulation.  
1. Data Collecting Technique Triangulation  
This triangulation means the researcher used some different 
techniques in collecting the data to get the data from one subject or the 
same source. When designing and conducting research, qualitative 
investigators frequently combine methods such as interviewing, surveys, 
and observation across variable times and in different places in order to 
collect data about their research phenomena from multiple perspectives 
and in different contexts (Given, 2008:893). Here, the researcher will get 
information from different instruments, those are observation, interview, 
and, documentation to triangulate the proposed research problems.  
56 
 
 
2. Data Sources Triangulation 
This triangulation means the researcher used the same technique to 
get the data from some different sources or informants. “It came to mean 
that many sources of data were better in a study than a single source 
because multiple sources lead to a fuller understanding of the phenomenon 
you were studying” (Bogdan and Biklen, 1998:104). In this study, by 
using an interview the researcher collected the data related to the proposed 
research questions from some informants.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Findings 
The research findings expose the data found in field of research 
including 3 parts. The First is about the description of the process of gesture 
used by the teachers during teaching-learning speaking skill at tenth grade of 
ICT class. The second is about the description of the process of gesture used 
by the teachers during teaching-learning speaking skill. Then, the third is 
about the students’ responses through gesture used by the teachers in teaching 
speaking skill. The research findings here were taken from observation and 
interview to the subjects of the research. 
The subjects of the research here were the English teachers and the 
students at tenth and eleventh grade of ICT classes in SMA Muhammadiyah 1 
Karanganyar. While, the objects study was the Gesture technique used by two 
English teachers of ICT classes in teaching speaking skill and the students’ 
responses through teachers’ gesture in teaching speaking. The researcher 
collected the data by using observation, and interview techniques. The 
researcher presents the detail of teaching-learning observations and the results 
of interview through teaching processes in the form of words or qualitatively. 
The researcher observed the process of teaching-learning speaking skill to 
two English teachers of ICT classes in SMA Muhammadiyah 1 Karanganyar.  
In the research field, the researcher found that in the implementation 
of teaching processes, the teacher in SMA Muhammadiyah 1 Karanganyar 
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implemented the curriculum of 2013. It showed that this school as one of 
superior senior high school in Karanganyar was exampled to implement that 
curriculum. It is such the result of interview with vice headmaster of 
curriculum of SMA Muhammdiyah 1 Karanganyar below:  
“di sekolah kami menjadi salah satu SMA yang dipilih 
pemerintah untuk menerapkan K-13. Sehingga guru-guru 
diarahkan agar dalam proses pembelajaran siswa lebih aktif 
dibanding gurunya. Dan sebagai sekolah percontohan dan 
unggulan di wilayah Karanganyar kami selalu menekankan 
kepada guru-guru agar menerapkan proses pembelajaran sesuai 
dengan standarisasi yang ditetapkan didalam Kurikulum 2013 
itu sendiri”. (Result of interview with vice headmaster of 
curriculum on) 
 
Based on the interview above, it could be known that in the teaching 
processes the teacher should make the students more active than the teacher. 
Then, as one of example school which pointed to implement 2013 curriculum, 
the school authority made the teacher to implement the teaching processes as 
the standard of the curriculum; which was by innovative models, active 
learnings, etc.  
Here is the description of data found in teaching processes of ICT 
classes in SMA Muhammadiyah 1 Karangangayar: 
1. The Process Teaching-Learning Speaking Skill Used Gesture 
Technique at Tenth Grade of ICT Class 
 
This part presents the research findings which the researcher found 
in the field of the research by doing observation and interview. It related to 
the teachers’ implementation of gesture technique during teaching 
speaking of ICT class in SMA Muhammadiyah 1 Karanganyar. The 
researcher joined into the processes of teaching-learning to know the 
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conditions of classes and the students’ responses naturally. There are two 
English teachers at tenth grade of ICT class in SMA Muhammadiyah 1 
Karanganyar. Those teachers tuaght English for different purposes; Mrs. 
Lienti Afiana teaches English Wajib, and Mr. Sarwo Edi Wibowo Teaches 
English Peminatan. The researcher joined the teaching speaking processes 
in ICT classes twice for each English teacher.  
Here is the description of teaching speaking done by the English 
teachers at tenth grade of ICT class which had been observed by the 
researcher: 
a. Teacher I 
1) The first meeting 
The researcher observed the teaching speaking on Tuesday, 
August 21st, 2018. In this meeting, it was Mrs. Afi chanced to teach 
English Wajib. She taught about “Introduction” at the tenth grade of 
ICT class in SMA Muhammadiyah 1 Karanganyar. There were some 
activities where the researcher joined in the classroom during the 
teaching learning process. 
a) Opening 
In opening section, Mrs. Afi opened the meeting by 
greeting with said “Assalamu’alaikum Wr.Wb”, good morning, 
students” followed by asking the students condition. After that 
Mrs. Afi with the students prayed by saying Basmalah together 
and Mrs. Afi checked students’ attendance list one by one.  
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b) Main Activity 
(1) Observing 
In observing, the teacher gave a material to the 
students. It was about “Introduction”. Mrs. Afi told the 
students about the materials. The students were given time 
to read the material in their handbook. The teacher also 
asked to the students to underline the difficult word. This 
technique used to increase the students in vocabulary. 
(2) Questioning 
In questioning, teachers asked students’ knowledge 
about the materials. Teacher did not ask to the students 
about the material. Teacher said that facts, concepts, and 
principles were the most important things that students 
should acquire. Teacher set high standards for students in 
this class. 
(3) Experimenting 
In experimenting, students were asked to read and 
understand the examples of texts are studied from a variety 
of sources includes in textbook, etc. The teacher gave the 
text or another example of the material. Teacher did models 
appropriate ways for students to think about issues in the 
content. 
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(4) Associating 
In the activity of associating, teacher gave the task or 
assignment to the students related to the material had 
learned that day. Students typically work on individual 
course projects with little supervision from teacher. 
(5) Communicating 
In communicating, the teacher gave a chance to the 
students to practice the material “introduction” based on 
their imagination. After finish, teacher called the students to 
presenting about their experiences in front of class and gain 
feedback from friends about the presentation. Teacher gave 
negative feedback when their performance is unsatisfactory. 
Activities in this class encouraged students to develop their 
own ideas about content issues. 
c)  Closing 
Before closing the meeting, the teacher reminded the 
students to read the material learned on that day, and prepared 
for their performances for next meeting. The teacher did not 
forget to give motivation to the students to always study and 
practice their English at home. Then, the teacher closed the class 
by saying “Wassalamu’alaikum Wr. Wb”. The students 
answered “Wa’alaikumsalam Wr. Wb”. 
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2) The second meeting 
The researcher did observation on Friday, August 25th, 2018. 
The teacher said that on that day she would review the material 
taught in previous meeting about “Introduction” at the tenth grade of 
ICT class in SMA Muhammadiyah 1 Karanganyar. There were some 
activities where the researcher joined in the classroom during the 
teaching learning process. 
a) Opening 
The teacher came the class and opened the meeting by 
greeting with said “Assalamu’alaikum Wr.Wb”, good morning, 
students” followed by asking the students condition. After that 
teacher with the students prayed by saying Basmalah together 
and then checked students’ attendance one by one.  
b) Main Activity 
(1) Observing 
In observing, the teacher reminded the students that 
on that day they should practice the previous material about 
“Introduction” in the form of conversation. She also 
reviewed the students’ understanding by asking them about 
material taught in previous meeting.  
(2) Questioning 
In questioning, teachers ask students’ knowledge 
about the material. Teacher said that facts, concepts, and 
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principles were the most important things that students 
should acquire. She asked some students to explain things 
should be done in introduction. 
(3) Experimenting 
In experimenting, students were given occasion to re-
read the material. Then, the teacher asked the students to 
make a group and make their own role play about 
Introduction. She also said that in tenth grade they had to 
know each other’s. So, she hoped that this method could 
help the students knowing each other in the class. 
(4) Associating 
In the activity of associating, teacher motivated the 
students to be brave in discussion. She also gave example to 
any groups of students’ projects. The students were 
controlled to have discussion in group using English. 
(5) Communicating 
In communicating, the teacher gave chance the 
students to present their discussion results in front of the 
class. She called the name of leaders’ groups to present the 
role play they discussed. The teacher also asked other group 
to pay attention to the presentation group. Teacher gives 
negative feedback when their performance is unsatisfactory. 
Activities in this class encourage students to develop their 
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own ideas about content issues. 
c) Closing 
Before closing the meeting, the teacher reminded the 
students to read their handbook, and prepared the next material. 
The teacher also gave motivation to the students to always study 
more over about English because English was interesting and 
easy to be learnt. The teacher also chose the students who would 
be the student of the day for next meeting. Then, the teacher 
closed the class by saying “Wassalamu’alaikum Wr. Wb”. Then, 
the students answered “Wa’alaikumsalam Wr.Wb”. 
b. Teacher II 
1) The first meeting 
The researcher did observation on Thursday, Auguts 24th, 
2018. In this meeting, the researcher observed the teaching process 
of Mrs. Vita. She taught the tenth grade of ICT class SMA 
Muhammadiyah 1 Karanganyar about English Peminatan. The 
material learned on that day was “Asking and Offering Helps”. 
There were some activities where the researcher joined in the 
classroom during the teaching learning process. 
a) Opening 
After entering the class, the teacher gave salam to the 
students, and the students answered the salam. The teacher 
greeted the students by asking their conditions. It made the 
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students to be ready joining the class. Then, the teacher checked 
the students’ attendance by calling the students’ one by one. 
b) Main Activity 
(1) Observing 
In observing, the teacher gave a material to the 
students.  It was about Asking and Offering Helps. Teacher 
told the students about the materials. Activities in this class 
encouraged students to develop their own ideas about 
content issues. What teacher had to say about a topic was 
important for students to acquire a broader perspective on 
the issues in that area. 
(2) Questioning 
In questioning, teacher asked students’ knowledge 
about the material. Teacher did not ask to the students about 
the material. Teacher spent the time consulting and 
explaining with students on how to improve their work on 
individual and or group project. Teacher typically showed 
students how and what to do in order to master course 
content.  
(3) Experimenting 
In experimenting, the teacher asked the students to 
make a group. They should provide a model of conversation 
of an activity which provided asking or offering helps. They 
66 
 
should present a simple conversation in front of the class. 
The teacher also provided another example of the material 
by telling some kinds of example condition about the topic 
discussed. 
(4) Associating 
In associating, teacher gave the students chance to 
discuss about their projects. Small group discussions were 
employed to help students in developing their ability to 
think critically. She also controlled the students’ activities 
by moving around from one group to others. 
(5) Communicating 
In communicating, the teacher gave opportunity to the 
student to present their discussion results. She called the 
student’s name to invite their group presenting their role 
play in front of class. She also reminded other students to 
pay attention and gain feedback for the presenting groups.  
c) Closing 
Before closing the meeting, the teacher motivated related 
the material learned. She said to the students to practice that 
topic discussed on their daily activity with their friends. The 
teacher wanted the students to leave this course well prepared 
for further work in this area. The teacher also motivated the 
students to have real communication with their friends or people 
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around them. She also reminded the students to learn and 
practice more about material learnt on that day. Then, the 
teacher closed the class by saying “Wassalamu’alaikum Wr. 
Wb”. Then, the students answered “Wa’alaikumsalam Wr.Wb”. 
2) The second meeting 
 
The researcher did observation on Saturday, Auguts 31st, 2018. 
The teacher taught “Telling about Indonesian Tourism Places” at the 
tenth grade of ICT class in SMA Muhammadiyah 1 Karanganyar. 
There were some activities where the researcher joined in the 
classroom during the teaching learning process. 
a) Opening 
After entering the class, the teacher gave salam to the 
students, and the students answered the salam. The teacher 
greeted the students by asking their conditions. It made the 
students to be ready joining the class. Then, the teacher checked 
the students’ attendance by calling the students’ one by one. 
b) Main Activity 
(1) Observing 
In observing, the teacher gave a material to the 
students.  It was about Telling about Indonesian Tourism 
Places. Teacher told the students about the materials. 
Activities in this class encouraged students to develop their 
own ideas about content issues. What teacher had to say 
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about a topic was important for students to acquire a 
broader perspective on the issues in that area. 
(2) Questioning 
In questioning, teacher asked students’ knowledge 
about the material. Teacher did not ask to the students about 
the material. Teacher spent the time consulting with 
students on how to improve their work on individual and or 
group project. Teacher typically showed students how and 
what to do in order to master course content.  
(3) Experimenting 
In experimenting, the teacher asked the students to 
make a group. They should provide a model of 
communication which telling Indonesian tourism places and 
the interesting things about the tourism places told. They 
should present a simple conversation or a role play in front 
of the class. The teacher also provided another example of 
the material on a piece of paper. 
(4) Associating 
In associating, teacher gave the students chance to 
discuss about their projects. Small group discussions were 
employed to help students in developing their ability to 
think critically. Each group included 3 students. He also 
controlled the students’ activities by moving around from 
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one group to others. 
(5) Communicating 
In communicating, the teacher gave opportunity to the 
student to present their discussion results. He called the 
student’s name to invite their group presenting their role 
play in front of class. He also reminded other students to 
pay attention and gain feedback for the presenting groups.  
c) Closing 
Before closing the meeting, the teacher motivated related 
the material learned. She said to the students that there are many 
beautiful places in Indonesia should be known by them and 
other people in abroad. Teacher wanted the students to leave this 
course well prepared for further work in this area. The teacher 
also motivated the students to have practice in their daily 
activities. Then, the teacher closed the class by saying 
“Wassalamu’alaikum Wr. Wb”. Then, the students answered 
“Wa’alaikumsalam Wr.Wb”. 
2. Kinds of Gesture Technique Used in Teaching Speaking at Tenth 
Grade of ICT class 
 
Based on the results of observations during the implementation of 
teaching speaking by teachers at tenth grade in ICT class, the researcher 
found some findings about gesture technique used by teachers. The 
implementation of gesture was being something helpful in teaching 
process. Moreover, to minimalize the students’ misunderstanding or their 
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uncontrollable, gesture could help the teacher easy in explaining and re-
understanding of students.  
Both of English teachers always tried to make class active. It also 
applied in teaching speaking activities. The teachers made the students 
more being active than them. They also sometimes asked and gave the 
students to give explanation in front of class before the teachers’ occasion. 
In this research, the researcher found some gesture techniques used by 
teachers in teaching speaking. 
In simple, the gesture techniques used by teachers were to get 
students’ interest, and to make them easy in understanding the material 
explained. Based on the results of observation and interview to the English 
teachers, it could be found that kinds of gesture techniques proposed by 
McNeil; iconic, metaphoric, deictic, and beats; were used by English 
teachers at tenth grade in ICT class during the teaching speaking. Those 
gesture techniques were often used in any parts of teachers’ chance in 
explaining or conducting the teaching process. Here were the results of 
analysis on implementation of gesture technique in teaching speaking done 
by teachers at tenth grade of ICT class of SMA Muhammadiyah 1 
Karanganyar: 
a. Metaphoric technique 
As stated by McNeil (1992), metaphoric technique represents an 
abstract idea rather than a concrete object, such as knowledge, 
language, and genre of narration. 
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Based on the analysis of the observations, the results showed 
that Metaphoric technique was used by the teachers in process of 
teaching speaking. The Metaphoric gesture technique was found such 
in some sections of teaching speaking at tenth grade. Here were the 
used of Metaphoric gesture technique done by the teachers in the 
teaching process at tenth grade of ICT class of SMA Muhammadiyah 
1 Karanganyar: 
1) C1/T1/G:Meta/00.02.47 
 
In the example above, the teacher used metaphoric gesture 
technique to give example and abstract views about the context 
learn. She taught about the use of Present tense in content 
material of Introduction.  
On that metaphoric technique used, the teacher explained to 
students “what kinds of verb use in present form”. She also 
invited the students to state the changing of verb; from Verb 1, 
Verb 2, and Verb 3. By using metaphoric technique could be used 
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by teacher to give information about the material taught. The 
students could imagine it and compare it with materials in the real 
context. 
2) C2/T2/G:Meta/00.00.52 
 
 
 
 
 
 
In the example above, the teacher used metaphoric gesture 
technique to give example and abstract views about the context 
learn. She taught about Asking someone help in content material 
of Asking and Giving help. The metaphoric technique could be 
used by teacher to give information about the material taught.  
On that picture could be known that the teacher pointed 
herself to show or support her explanation about asking someone 
help, such the sentence “Could you help, me?”. When the teacher 
said “me” while pointing herself, it gave understanding that the 
one need help was her. By using this gesture, the students could 
imagine it and compare it with materials in the real context. 
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3) C3/T2/G:Meta/00.01.26 
 
 
 
 
 
 
 
 
In the example above, the teacher used metaphoric gesture 
technique to give example and an abstract view about the context 
learn. She taught about Asking someone help in content material 
of Asking and Giving help. She practiced how usually when 
someone asked help to another followed by hand movement.  
On that picture, the teacher gave students explanation how 
to ask someone help because she is sleepy. She showed to 
students the utterance while showing the gesture of sleepy. 
Metaphoric technique could be used by teacher to give 
information about the material taught and the students could 
imagine how usually it happened in their daily life. The students 
could imagine it and compare it with materials in the real context. 
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b. Deictic technique 
As explained by McNeil (1992), Deictic technique is pointing 
movements usually performed with the pointing finger. Most pointing 
gestures during the narration or conversation are of abstract kind. 
Based on the analysis of the observations, the results showed 
that Deictic technique was used by the teachers in process of teaching 
speaking. The iconic gesture technique was found such in some 
sections of teaching speaking at tenth grade. Here was the used of 
Deictic gesture technique done by the teachers in the teaching process 
at tenth grade of ICT class of SMA Muhammadiyah 1 Karanganyar: 
1) C4/T1/G:Deic/00.05.47 
 
In this example, the teacher used deictic gesture technique 
to remind the students about the material she explained. She 
taught about the use of Present tense in content material of 
Introduction. Based on the context situation showed in the picture 
above, the teacher was showing her pointing finger to students to 
get their attention to state of the things should be consider in 
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introducing someone to someone else. While showing her finger 
in counting, she also spoke louder to control the students’ activity. 
In this situation also, the deictic technique could be used by 
teacher to control the classroom’s condition. The students who 
crowded or having cheating each other could be controlled by 
teacher by pointing them, and reminding to pay attention to her. 
2) C5/T2/G:Deic/00.02.47 
 
 
 
 
 
 
 
In this example, the teacher used deictic gesture technique 
to remind the students about the material she explained. She 
taught about Asking and Giving help. Based on the context 
situation showed in the picture above, the teacher pointed some 
students to respond the teacher’s questions directly.  
In this situation also, the deictic technique could be used by 
teacher to control the classroom’s condition. The students who 
crowded or having cheating each other could be controlled by 
teacher by pointing them, and or pointing them to control the 
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classroom condition and got the students attention. It also helped 
the teacher to know the students who had understood about the 
material explained. 
c. Beats technique 
As stated by McNeil (1992), Beats technique is Hand 
movements produced along with the rhythmical pulsation of speech; 
do not carry a definite meaning. The typical beat gesture is a simple 
flick of the hand or fingers up and down, back and forth. 
Based on the analysis of the observations, the results showed 
that Beats technique was used by the teachers in process of teaching 
speaking. The Beats gesture technique was found such in some 
sections of teaching speaking at tenth grade. Here were the used of 
Beats gesture technique done by the teachers in the teaching process at 
tenth grade of ICT class of SMA Muhammadiyah 1 Karanganyar: 
1) C6/T1/G:Beats/00.01.21 
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In the example above, the teacher used beats gesture 
technique to make students always stayed their attention on 
teacher explanation. She taught about Introduction. Based on the 
context situation showed in the picture above, the teacher gave 
explanation about Time. In this context, the teacher explained the 
students because there was a student who answered the teacher 
question using wrong verb. So, the teacher explained it by using 
hand movement to show the students how to differ and use verb 
in the good tenses. 
Beats technique also gave students a wide opinion or view 
about the teacher’s wise to do. The beats technique also can be 
used as simple condition and help the teacher explanation.  
2) C7/ T2/G:Beats/00.02.21 
 
In the example above, the teacher used beats gesture 
technique to make students always stayed their attention on 
teacher explanation. She also had been explaining to the students 
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about the material learnt that day; asking and offering someone 
helps.  
Based on the context situation showed in the picture above, 
the teacher explained to students to offer or give someone help. 
Her hand movement showed to students how to offer help in the 
nice way. The teacher also taught the students about attitude 
should be used in giving or offering help to someone. The beats 
technique also can be used as simple condition and help the 
teacher during the explanation. 
3) C7/ T2/G:Beats/00.01.11 
 
In the example above, the teacher used beats gesture 
technique to make students always stayed their attention on 
teacher explanation. She also had been explaining to the students 
about the material learnt that day; asking and offering someone 
helps.  
79 
 
Based on the context situation showed in the picture above, 
the teacher explained to the students about kinds of sentence to 
offer someone help. The teacher used her hand movement while 
explaining the material. Her hand movement could be understood 
as the teacher’s way in explaining the material. The beats 
technique also can be used as simple condition and help the 
teacher explanation. It is mostly used by many teachers during 
their explanation. 
3. Students’ Responses through Gesture Technique used in Teaching 
Speaking Skill at Tenth Grade of ICT Class 
 
Based on the second problem proposed in this research, the 
researcher took the data in the field of research by having observation and 
interview. The researcher observed the processes of teaching-learning and 
interviewed the teachers of ICT class, and also interviewed the students 
about their responses. The total numbers of students at tenth grade of ICT 
class of SMA Muhammdiyah 1 Karanganyar were 36 students.  
In this part, the researcher presents about the students’ responses 
through gesture technique used by teachers in teaching speaking skill. The 
researcher did interview to some students related to their responds through 
teaching speaking processes. The researcher asked about the students’ 
interest joining teaching learning processes, and the students’ responds 
whether gesture technique used by the teachers can make them easy in 
understanding the materials taught. 
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During the teaching learning process, the researcher found that the 
students were enthusiastic joining the teaching speaking processes. The 
students also looked fun joining the teaching learning process. The way of 
teacher in teaching learning where he made the students laugh. It was 
appropriate with the result of interview where students liked or fun to the 
way of teacher in teaching process. 
Researcher : Apakah Bu Vita sering menggunakan gerak 
tubuh/ gesture waktu mengajar Bahasa 
Inggris? 
Riska : iya mbak. Bu vita sering banget 
menjelaskannya sambil meragain. 
Researcher : Menurut kamu apakah gesture atau gerak 
tubuh yang dipakai Bu vita sangat membantu 
pemahaman kalian? 
Berliany : Tentunya mbak. Dengan peraga yang 
ditunjukin bu vita, saya jadi lebih mengerti 
maksud dari penjelasan bu vita mbak 
 
From those findings, the researcher concluded that Mrs. Vita, as the 
English teacher always gave motivation to the students, so it made the 
students could close to him. Besides that, the teacher was also a funny 
man. It made the students comfortable in learning process and never felt 
bored. 
Then, the researcher also found that gesture technique used by the 
teachers could make them easy in understanding the materials taught. It 
can be seen from their performances in practicing the materials taught. 
Most of the tenth-grade students of ICT could show brilliant performances.  
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The researcher also found about the model of Mrs. Afi in teaching 
speaking at tenth grade students ICT class. From the interview with 
another student, the researcher found that Mrs. Afi liked joking.  
Source : Bu Afi itu juga suka becanda. Beliau itu guru 
yang sabar. Jadi waktu menerangkan ataupun 
menjelaskan materi itu jelas. Teman-teman 
juga senang dengan gaya mengajar beliau 
mbak. Kami merasa mudah dalam memahami 
materi yang kami pelajari.. … Jadi kalau 
dijelasin tentang suatu tema, trus kalau siswa 
tidak tahu kan cuma ngebayangin saja mbak. 
Nah dengan gerak tubuh itu, saya jadi lebih 
sedikit mengerti tentang yang dijelasin bu 
guru”. 
 
B. Discussion 
1. The Process Teaching-Learning Speaking Skill Used Gesture 
Technique at Tenth Grade of ICT Class 
 
In attempting to make the teaching-learning process successful, the 
teacher should consider some factors. According to Nunan (2003), in the 
teaching speaking the teacher should consider to the principles of teaching 
such as the teacher should give students practice with both fluency and 
accuracy. The teacher must make plan of the speaking tasks that involve 
negotiation for meaning and also design appropriate classroom to facilitate 
students to speak. 
Supported by Kayi (2006), he also suggested some ways in 
teaching speaking, such as Provide maximum opportunity to students to 
speak the target language by providing a rich environment that contains 
collaborative work, authentic materials and tasks, and shared knowledge, 
and Provide the vocabulary that students need in speaking activities. 
82 
 
Those understanding can be understood that teaching speaking is a 
way for develop the students’ skill in speaking, so they can express their 
emotions, interact to others, and enlarge their motivation. So that is why 
teaching speaking skill is needed and necessary to be implemented and 
developed to students’ daily activities. 
Then, in the implementation of teaching speaking, many models or 
strategy can be used during the teaching speaking process. Solahudin 
(2009) suggested some models of learning speaking, they are main class 
and study club, conversation on the way, discussion group, and describing 
picture. 
In this case, the English teachers at tenth grade of SMA 
Muhammadiyah 1 Karanganyar implements discussion group during the 
teaching speaking. By this model, the students can develop their speaking, 
and motivating and understanding each other’s. Then, teachers also can 
control the students’ activity easily. By employing this model in teaching 
speaking, the teacher hoped the student can improve their confident and 
become critical person.  
The teacher also provides opportunities to students to present their 
discussion results. By giving opportunities and practices, the students can 
be analyzed their development in speaking. It is to provide them a chance 
to present speaking in the form of group conversation.  
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2. Kinds of Gesture Technique Used in Teaching Speaking at Tenth 
Grade of ICT class 
 
From the research results, gesture technique used during the 
teaching speaking, the teachers conducted some techniques of gesture. The 
used of gesture in the process of teaching learning was to reduce the 
students misunderstanding about the teacher’s explanation, and to show 
the way or example of the materials taught look like. Those are in line with 
Darn (2005), gestures reduce unnecessary teacher talking time and 
increase learner participation; this in turn develops learners’ confidence. In 
addition, gestures reduce fear of silence, make teachers’ instructions clear 
and help the teacher in classroom management. 
In addition, Alibali (1999); Goldin-Meadow (1999); Kelly & 
Church (1998); Roth & Lawless (2002) show that students use 
representational gesture and talk to express their thoughts. In more, 
Hostteter (2006:5), said that teachers produced more gestures following a 
tutorial about the effectiveness of gestures than they produced with no 
instruction. Teachers were also able to inhibit their gestures when asked to 
do so.  
From the discussion above it can be concluded that gesture cannot 
be separated in teaching process which aim to enlarge the students opinion 
and clearer understanding of the teaching discussion. Both teacher and 
students as human being also use gesture in classroom activity. While the 
gesture technique used by the teachers at tenth grade of ICT of SMA 
Muhammadiyah 1 Karanganyar in the teaching speaking both in English 
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Wajib and Peminatan had showed that most of the gesture used are 
Metaphoric, Deictic, and Beats. In the analysis of the teaching 
observations, there was no Iconic gesture showed by the teachers. Those 
gesture techniques are the most require shown by teachers weather the 
teachers ask the students to do something or the teachers explain the 
materials or answer the students’ question. 
3. Students’ Responses through Gesture Technique used in Teaching 
Speaking Skill at Tenth Grade of ICT Class 
 
From the research findings above, the students’ responses through 
teachers’ gesture technique used during the teaching learning are related to 
the theory stated by Castelon (2006), in using gesture during the teaching 
process listeners can use gesture to indicate their assessment or 
comprehension of a speaker’s talk by making inferences about an activity, 
contributing to an activity, or projecting future events. A listener can also 
elicit talk and gesture simultaneously or after a speaker has produced a 
gesture; this is referred to as a return gesture (DeFornel, 1992).  
In addition, Deictic gesture can serve for at least two other 
functions (Goodwin, 1986). The first function is determining the 
significance of a gesture that accompanies the talk. The second function 
makes gesture salient. In other words, the speaker could show the gesture 
before verbalizing or referencing an object. 
Then, Koschmann & LeBaron (2002) also support that gesture and 
speech assisted in articulating and finishing each other’s talk (inter-
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subjectivity). Gestures provided students with the means for conveying 
their knowledge without being restricted to specialized registers. 
From the discussion above, it can be concluded that techniques 
used by teachers in teaching speaking such as combining gesture with 
group discussion, and give some instruction or training in discussion skill. 
By using group discussion and instruction or training, the students can 
develop their skill in speaking and their critical thinking. They also can 
correct about their friends’ missing of pronunciation or grammatical. 
Those technique also can train the students’ cares, compactness with 
others, and self-confident.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
Based on the findings and discussion in the previous chapter, the 
researcher can conclude the results of gesture technique used by the English 
teachers in teaching speaking skill at tenth grade students of SMA 
Muhammadiyah 1 Karanganyar, and the students’ responses through gesture 
technique used by the English teachers in teaching speaking skill at tenth 
grade students of SMA Muhammadiyah 1 Karanganyar. The conclusions are 
as follows: 
1. Teaching speaking skill at tenth grade of ICT class of SMA 
Muhammadiyah 1 Karanganyar 
Based on the results of analysis, it can be known that the English 
teachers at tenth grade in ICT class of SMA Muhammadiyah 1 
Karanganyar during the teaching speaking did some steps of teaching 
activity recommended in 2013 curriculum. Those activities are opening, 
main activity, and closing. In the main activity, the teachers had done 5 
standard activities: observing, questioning, experimenting, associating, and 
communicating. 
During the implementation of teaching-learning process, the English 
teachers used some gesture techniques and also combine it with some 
technique or models in teaching speaking. One of it is discussion group. 
By this model, the students can develop their speaking, and motivating and 
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understanding each other’s. Then, teachers also can control the students’ 
activity easily. By employing this model in teaching speaking, the teacher 
hoped the student can improve their confident and become critical person. 
2. Teachers’ gesture technique in teaching speaking skill at tenth grade of 
ICT class of SMA Muhammadiyah 1 Karanganyar 
Based on the results of analysis, it can be known that the English 
teachers at tenth grade in ICT class of SMA Muhammadiyah 1 
Karanganyar used gesture technique during the teaching speaking. Both of 
them use four gesture technique classifications. The use of gesture 
technique helps the teachers in explaining the materials taught. It also 
makes the students easy in understanding the materials. 
The gesture techniques used by teachers in teaching speaking skill at 
tenth grade of ICT of SMA Muhammadiyah 1 Karanganyar are 
metaphoric, deictic and beat techniques. Metaphoric technique is used to 
give the students example about the material taught. Deictic technique is 
used to have students’ attention to the teacher explanation. This technique 
mostly used to have good classroom management control. The last, beats 
technique is used to give vision or rationality about the material explain 
3. The students’ responses through gesture technique used by the English 
teachers in teaching speaking skill at tenth grade students of SMA 
Muhammadiyah 1 Karanganyar 
The results of analysis about students’ responses through gesture 
technique used by the teachers in teaching speaking also showed that the 
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students give positive responses. They like the way of teachers in using 
gesture during the explanation or delivering the materials. It made them 
easy in understanding the materials taught. 
Then, the students are enthusiastic joining the teaching speaking 
processes. The students also looked fun joining the teaching learning 
process. The way of teacher in teaching learning where he made the 
students laugh. Somehow, the material taught also can be understood by 
students, but they do not feel bored joining the teaching learning process. 
 
B. Suggestion 
After the researcher draws conclusion of gesture technique used by the 
English teachers in teaching speaking skill at tenth grade students of SMA 
Muhammadiyah 1 Karanganyar, the researcher would like to give some 
suggestions for some parts as follows; 
1. For the teachers  
a. The teachers should more provide another technique in teaching 
especially in speaking skill to decrease the students who do not 
participate or pay attention to the teaching process. 
b. The teachers should often move around the class to control the students’ 
activities. 
c. The teachers should bring a real example related to the material 
discussed, so the students can improve their critical thinking about their 
surroundings. 
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d. The teachers should provide more occasion for students to speak up. 
2. For the students 
a. The students should pay attention more on teachers’ explanation. 
b. The students should show off their opinion and do not afraid of making 
mistakes. 
c. The students should develop their speaking and delivering their opinion 
in English. 
3. To the other researchers 
This research can be used as a reference to the other researchers. The 
researcher knows that this research paper can not give many contributions 
in teaching speaking, moreover in the use of gesture technique. This 
research hopefully can be developed by the other researchers in conducting 
the same research. The researcher realizes that this research paper is not 
perfect. There are many weaknesses of this research because of the limited 
skills of the researcher, and the time of the research. Hopefully, this 
research can be used as the reference for other researchers who want 
complete the research in different point.  
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Teacher 1 
Meeting 1 
 
Day/Date :  Tuesday, August 21st, 2018 
Time  : 08.30-10.45 WIB 
Teacher : Mrs. Afi 
Clas  :  X ICT  
 
1. Opening 
In opening section, On that day Mrs. Afi taught English Wajib. She 
taught about “Introduction” at the tenth grade of ICT class in SMA 
Muhammadiyah 1 Karanganyar. She opened the meeting by greeting with 
said “Assalamu’alaikum Wr.Wb”, good morning, students” followed by 
asking the students condition. After that Mrs. Afi with the students prayed 
by saying Basmalah together and Mrs. Afi checked students’ attendance list 
one by one.  
2. Main Activity 
a. Observing 
In observing, the teacher gave a material to the students. It was 
about Introduction. Mrs. Afi told the students about the materials. The 
students were given time to read the material in their handbook. The 
teacher also asked to the students to underline the difficult word. This 
technique used to increase the students in vocabulary. 
b. Questioning 
In questioning, teachers asked students’ knowledge about the 
materials. Teacher did not ask to the students about the material. Teacher 
said that facts, concepts, and principles were the most important things 
that students should acquire. Teacher set high standards for students in 
this class. 
c. Experimenting 
In experimenting, students were asked to read and understand the 
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examples of texts are studied from a variety of sources includes in 
textbook, etc. The teacher gave the text or another example of the 
material. Teacher did models appropriate ways for students to think about 
issues in the content. 
d. Associating 
In the activity of associating, teacher gave the task or assignment to 
the students related to the material had learned that day. Students 
typically work on individual course projects with little supervision from 
teacher. 
e. Communicating 
In communicating, the teacher gave a chance to the students to 
practice the material “introduction” based on their imagination. After 
finish, teacher called the students to presenting about their experiences in 
front of class and gain feedback from friends about the presentation. 
Teacher gave negative feedback when their performance is 
unsatisfactory. Activities in this class encouraged students to develop 
their own ideas about content issues. 
3.  Closing 
Before closing the meeting, the teacher reminded the students to read 
the material learned on that day, and prepared for their performances for 
next meeting. The teacher did not forget to give motivation to the students 
to always study and practice their English at home. Then, the teacher closed 
the class by saying “Wassalamu’alaikum Wr. Wb”. The students answered 
“Wa’alaikumsalam Wr. Wb”. 
  
96 
 
Teacher 1 
Meeting 2 
 
Day/Date :  Friday, August 25th, 2018 
Time  : 09.30-11.45 WIB 
Teacher : Mrs. Afi 
Clas  :  X ICT  
 
1. Opening 
The teacher came the class and opened the meeting by greeting with 
said “Assalamu’alaikum Wr.Wb”, good morning, students” followed by 
asking the students condition. After that teacher with the students prayed by 
saying Basmalah together and then checked students’ attendance one by 
one. On that day, the teacher reviewed the previous material taught.  
2.  Main Activity 
a. Observing 
In observing, the teacher reminded the students that on that day 
they should practice the previous material about “Introduction” in the 
form of conversation. She also reviewed the students’ understanding by 
asking them about material taugh in previous meeting.  
b. Questioning 
In questioning, teachers ask students’ knowledge about the 
material. Teacher said that facts, concepts, and principles were the most 
important things that students should acquire. She asked some students to 
explain things should be done in introduction. 
c. Experimenting 
In experimenting, students were given occasion to re-read the 
material. Then, the teacher asked the students to make a group and make 
their own role play about Introduction. She also said that in tenth grade 
they had to know each other’s. So, she hoped that this method could help 
the students knowing each other in the class. 
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d. Associating 
In the activity of associating, teacher motivated the students to be 
brave in discussion. She also gave example to any groups of students’ 
project. The students were controlled to have discussion in group using 
English. 
e. Communicating 
In communicating, the teacher gave chance the students to present 
their discussion results in front of the class. She called the name of 
leaders’ groups to present the role play they discussed. The teacher also 
asked other group to pay attention to the presentation group. Teacher 
gives negative feedback when their performance is unsatisfactory. 
Activities in this class encourage students to develop their own ideas 
about content issues. 
3.  Closing 
Before closing the meeting, the teacher reminded the students to read 
their handbook, and prepared the next material. The teacher also gave 
motivation to the students to always study more over about English because 
English was interesting and easy to be learnt. The teacher also chose the 
students who would be the student of the day for next meeting. Then, the 
teacher closed the class by saying “Wassalamu’alaikum Wr. Wb”. Then, the 
students answered “Wa’alaikumsalam Wr.Wb”. 
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Teacher 2 
Meeting 1 
 
Day/Date :  Saturday, Auguts 24th, 2018 
Time  : 14.30-16.00 WIB 
Teacher : Mrs. Vita 
Clas  :  X ICT  
 
1. Opening 
After entering the class, the teacher gave salam to the students, and the 
students answered the salam. The teacher greeted the students by asking 
their conditions. It made the students to be ready joining the class. Then, the 
teacher checked the students’ attendance by calling the students’ one by 
one. On that day, she taught the tenth grade of ICT class SMA 
Muhammadiyah 1 Karanganyar about English Peminatan. The material 
learned on that day was “Asking and Offering Helps”. 
2.  Main Activity 
a. Observing 
In observing, the teacher gave a material to the students.  It was 
about Asking and Offering Helps. Teacher told the students about the 
materials. Activities in this class encouraged students to develop their 
own ideas about content issues. What teacher had to say about a topic 
was important for students to acquire a broader perspective on the issues 
in that area. 
b. Questioning 
In questioning, teacher asked students’ knowledge about the 
material. Teacher did not ask to the students about the material. Teacher 
spent the time consulting and explaining with students on how to 
improve their work on individual and or group project. Teacher typically 
showed students how and what to do in order to master course content.  
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c. Experimenting 
In experimenting, the teacher asked the students to make a group. 
They should provide a model of conversation of an activity which 
provided asking or offering helps. They should present a simple 
conversation in front of the class. The teacher also provided another 
example of the material by telling some kinds of example condition about 
the topic discussed. 
d. Associating 
In associating, teacher gave the students chance to discuss about 
their projects. Small group discussions were employed to help students in 
developing their ability to think critically. She also controlled the 
students’ activities by moving around from one group to others. 
e. Communicating 
In communicating, the teacher gave opportunity to the student to 
present their discussion results. She called the student’s name to invite 
their group presenting their role play in front of class. She also reminded 
other students to pay attention and gain feedback for the presenting 
groups.  
3.  Closing 
Before closing the meeting, the teacher motivated related the material 
learned. She said to the students to practice that topic discussed on their 
daily activity with their friends. The teacher wanted the students to leave 
this course well prepared for further work in this area. The teacher also 
motivated the students to have real communication with their friends or 
people around them. She also reminded the students to learn and practice 
more about material learnt on that day. Then, the teacher closed the class by 
saying “Wassalamu’alaikum Wr. Wb”. Then, the students answered 
“Wa’alaikumsalam Wr.Wb”. 
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Teacher 2 
Meeting 2 
 
Day/Date :  Saturday, Auguts 31st, 2018 
Time  : 14.30-16.00 WIB 
Teacher : Mrs. Vita 
Clas  :  X ICT 
 
1. Opening 
After entering the class, the teacher gave salam to the students, and the 
students answered the salam. The teacher greeted the students by asking 
their conditions. It made the students to be ready joining the class. Then, the 
teacher checked the students’ attendance by calling the students’ one by 
one. The teacher taught “Telling about Indonesian Tourism Places” at the 
tenth grade of ICT class in SMA Muhammadiyah 1 Karanganyar on that 
day. 
2. Main Activity 
a. Observing 
In observing, the teacher gave a material to the students.  It was 
about Telling about Indonesian Tourism Places. Teacher told the students 
about the materials. Activities in this class encouraged students to 
develop their own ideas about content issues. What teacher had to say 
about a topic was important for students to acquire a broader perspective 
on the issues in that area. 
b. Questioning 
In questioning, teacher asked students’ knowledge about the 
material. Teacher did not ask to the students about the material. Teacher 
spent the time consulting with students on how to improve their work on 
individual and or group project. Teacher typically showed students how 
and what to do in order to master course content.  
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c. Experimenting 
In experimenting, the teacher asked the students to make a group. 
They should provide a model of communication which telling Indonesian 
tourism places and the interesting things about the tourism places told. 
They should present a simple conversation or a role play in front of the 
class. The teacher also provided another example of the material on a 
piece of paper. 
d. Associating 
In associating, teacher gave the students chance to discuss about 
their projects. Small group discussions were employed to help students in 
developing their ability to think critically. Each group included 3 
students. He also controlled the students’ activities by moving around 
from one group to others. 
e. Communicating 
In communicating, the teacher gave opportunity to the student to 
present their discussion results. He called the student’s name to invite 
their group presenting their role play in front of class. He also reminded 
other students to pay attention and gain feedback for the presenting 
groups.  
3.  Closing 
Before closing the meeting, the teacher motivated related the material 
learned. She said to the students that there are many beautiful places in 
Indonesia should be known by them and other people in abroad. Teacher 
wanted the students to leave this course well prepared for further work in 
this area. The teacher also motivated the students to have practice in their 
daily activities. Then, the teacher closed the class by saying 
“Wassalamu’alaikum Wr. Wb”. Then, the students answered 
“Wa’alaikumsalam Wr.Wb”. 
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Source : Aldisa R.F. 
Place  : Laboratorium Bahasa 
Day/ Date : 2 September 2018, Pukul 12:15 WIB 
 
In this occation, the researcher interviewed the students at tenth grade of 
ICT class in SMA Muhammadiyah 1 Karanganyar about the teachers’ gesture 
technique. The interview was done after the researcher observed fourth meetings 
of teaching speaking skill. The interview was done in the relax moment. 
Researcher : Assalaamu’alaikum, permisi dek, boleh kakak minta 
waktunya sebentar? 
Source : iya mbak, ada yang bisa saya bantu?  
Researcher : Kakak disini kan sedang melaksanakan penelitian, boleh 
kakak tanya ke adek tentang kegiatan pembelajaran Bahasa 
Inggris di kelas ICT? 
Source : Iya mbak silahkan. 
Researcher : Di kelas ICT kan ada pelajaran Bahasa Inggris yang diajar 
bu Afi dan bu Vita, menurut adek bagaimana model mengajar 
beliau berdua? 
Source : Bu Vita juga sering meminta siswa untuk membuat 
kelompok diskusi. Jadi kalua waktu diskusi kelas jadi asik 
mbak. Meskipun terkadang ada kesulitan mencari kata-kata 
dalam Bahasa Inggrisnya. Sedangkan kalau “Bu Afi itu 
orangnya terbuka mbak. Beliau juga suka becanda. Beliau itu 
guru yang sabar. Jadi waktu menerangkan ataupun 
menjelaskan materi itu jelas. Teman-teman juga senang 
dengan gaya mengajar beliau mbak. Kami merasa mudah 
dalam memahami materi yang kami pelajari.”. 
Researcher : Apakah guru Bahasa Inggris sering menggunakan gerak 
tubuh/ gesture? 
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Source : Iya mbak. Seperti bu Vita itu kalau sedang menjelaskan 
sering pakai gerak tubuh. Kalau bu Afi hanya terkadang saja 
mbak. 
Researcher : Menurut kamu apakah gesture atau gerak tubuh yang 
dipakai guru sangat membantu pemahaman kalian? 
Source : menurut saya sih iya mbak. Jadi kalau dijelasin tentang 
suatu tema, trus kalau siswa tidak tahu kan cuma 
ngebayangin saja mbak. Nah dengan gesture itu, saya jadi 
lebih sedikit mengerti tentang yang dijelasin bu guru. 
Researcher : Apa saja kesulitan yang kamu hadapi dalam belajar bahasa 
Inggris? 
Source : Alhamdulillah kalau aku sih tidak terlalu mbak. Tetapi 
kalau teman sekelas mungkin ada beberapa orang yang 
kadang lupa kosa kata Bahasa Inggrisnya, atau salah 
ngucapin kosa kata tertentu. 
Researcher : Baik dek, kakak kira sudah cukup untuk interviewnya. 
Terima kasih ya buat waktunya 
Source : Iya mbak sama-sama. 
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Source : Aldisa R.F. 
Place  : Laboratorium Bahasa 
Day/ Date : 2 September 2018, Pukul 12:15 WIB 
 
In this occation, the researcher interviewed the students at tenth grade of 
ICT class in SMA Muhammadiyah 1 Karanganyar about the teachers’ gesture 
technique. The interview was done after the researcher observed fourth meetings 
of teaching speaking skill. The interview was done in the relax moment. 
Researcher : Assalaamu’alaikum, permisi dek, boleh kakak ngobrol 
dengan kalian berdua? 
Berliany : iya mbak.  
Researcher : Kakak disini kan sedang melaksanakan penelitian, boleh 
kakak tanya ke adek tentang kegiatan pembelajaran Bahasa 
Inggris di kelas ICT? 
Berliany & Riska : Iya mbak. 
Researcher : Bagaimana menurut kalian tentang cara mengajar Bu Vita 
dek dalam mengajar Bahasa Inggris Peminatan? 
Berliany  : Bu Vita itu asyik orangnya mbak. Beliau kalau sedang 
mengajar selalu bikin ketawa. Jadi kalau pelajaran terasa 
tidak membosankan mbak. 
Peneliti : oh, begitu. Tapi kalian paham tidak dengan pelajaran bahasa 
inggris yang diajarkan Bu Vita? 
Riska  : pahamlah mbak. Kan bu Vita kalau ngajar tidak pernah 
marah-marah. Asyik pokoknya mbak 
Researcher : Apakah Bu Vita sering menggunakan gerak tubuh/ gesture 
waktu mengajar Bahasa Inggris Peminatan? 
Riska : iya mbak. Bu vita sering banget menjelaskannya sambil 
meragain. 
Researcher : Menurut kamu apakah gesture atau gerak tubuh yang 
dipakai Bu vita sangat membantu pemahaman kalian? 
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Berliany : Tentunya mbak. Dengan peraga yang ditunjukin bu vita, 
saya jadi lebih mengerti maksud dari penjelasan bu vita mbak 
Researcher : Apa saja kesulitan yang kamu hadapi dalam belajar bahasa 
Inggris? 
Berliany : grammar mbak. 
Riska : kalau saya hafalan kosa kata mbak. Kadang lupa  
Researcher : Baik dek, kakak kira sudah cukup untuk interviewnya. 
Terima kasih ya buat waktunya 
Berliany & Riska : Iya mbak sama-sama. 
 
